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Introduction 

 News is everywhere—TV, internet, social media outlets, and even still the good old-

fashioned newspaper. But how do we determine what news sources are trustworthy? The 

Oxford English Dictionary’s word of the year for 2016 was “post-truth”—an adjective defined as 

relating to or denoting circumstances in which objective facts are less influential in shaping 

public opinion than appeals to emotion and personal belief. We are hearing the terms “fake 

news” and “alternative facts” on almost a daily basis. As a result of the ease at which people 

can share their opinions and the rate at which news—whether fake or real—can travel, it is 

more challenging than ever to filter through all the information and determine what is factual 

and what or who we can trust to deliver the most unbiased and truthful information. It is 

pertinent that both students and adults know how to filter through all the “noise” to find the 

news.  

The way the news is interpreted also influences the “truth” in news reporting.  

Journalists are charged with presenting an objective, unbiased interpretation of events, but 

their interpretation of an event may differ from someone else’s. Similarly, the people on the 

receiving end of the news may perceive the story differently to where their perspective on 

what happened differs as well. Our perception, or interpretation of something, influences our 

perspective, or point of view. In this unit of study, students will explore the concept of 

perception and work to gain an understanding of how perception influences perspective by 

looking by looking at news reporting. How do perspectives impact news reporting? How do our 

perceptions of the world and of the truth impact our perspective? This unit combines a topic of 

interest to most students—Greek mythology—with the very timely concept of evaluating news sources 



and battling fake news, as students will apply their understanding by creating their own tabloid 

news article using a Greek myth or mythological figure. 

 While this unit could be used with any group of middle grades students, it incorporates 

a variety of components that make it especially beneficial for gifted learners. Various 

instructional models are used in the lessons—Kohlberg’s stages of moral development, Taba’s 

concept development, Brunner’s structure of discipline, and the visual thinking strategy 

model—which are all proven to be beneficial in meeting the academic, intellectual, social, 

emotional, and creative needs of gifted students by providing differentiation in the process. 

Similarly, within the lessons, students are provided with opportunities to read, hear, and see 

information which further provide process differentiation to address differences in learning 

styles. Throughout the unit, there are opportunities for different student groupings (whole 

class, small group, partners, etc.) offering differentiation in the learning environment. 

 In addition to providing opportunities for differentiation, this unit allows for a variety of 

depth and complexity features. Students will be exposed to and gain an understanding of some 

of the language used by journalists. They will be exploring moral and ethical decision-making, 

and looking at how ethics are related to our perceptions and perspectives. Considering the fact 

that the unit is based on perception and perspectives, students will be exploring how different 

people see the same event or situation throughout the unit. These dimensions of depth and 

complexity—language of the discipline, ethics, and different perspectives—provide further 

benefit for gifted students. 

 This unit was designed with middle school students in mind. Greek mythology used to 

be part of the 6th grade English Language Arts curriculum but has recently been shifted more to 



the elementary grades. However, there are ELA standards at middle school level that relate to 

Greek mythology and the 6th grade Social Studies curriculum still explores Ancient Greece. 

Because the unit addresses some more complex concepts with analyzing and evaluating news, 

some students—gifted or not—may struggle with grasping all of these concepts and need 

additional scaffolding to take place before and during instruction. While there are no specific or 

distinguishing characteristic of the population for which this unit is designed, it would be ideal 

for use with a group of learners coming from diverse backgrounds to further develop the 

essential understanding that perceptions influence perspective. Our different experiences 

(upbringing, education, exposure, etc.) all assist in shaping our outlook on life and the 

surrounding environment--our way of seeing or perceiving the world. As a result of our 

interpretation (perception), we have different perspectives and these different perspectives 

will lend themselves nicely to this unit. Ideally students would come out of the unit having a 

greater understanding for and appreciation of the perspective of others. 

 

 

  



Goals and Outcomes 

CONTENT GOALS AND OUTCOMES 

Goal 1: To develop an understanding and appreciation of media and news literacy. 

Students will be able to… 
A. Evaluate news articles to determine reliability of the course.  
B. Distinguish between biased and unbiased news. 
C. Analyze news articles for different types of bias. 

 
 

PROCESS GOALS AND OUTCOMES 

Goal 1: To incorporate characteristics of feature stories/tabloid news into writing. 

Students will be able to… 
A. Differentiate between hard news, editorials, and feature stories. 
B. Synthesize information from a variety of sources. 
C. Write a tabloid news article and headline. 

 
 

CONCEPT GOALS AND OUTCOMES 

Goal 1: To understand how perceptions influence perspectives and gain an appreciation of 
the perspectives of others. 
 
Students will be able to… 

A. Differentiate between point of view, perspective, and perception. 
B. Analyze how perceptions and perspectives influence decision-making. 
C. Explain how prior knowledge and experience influence how we perceive things. 
D. Develop respect for multiple perspectives. 

 
  



Assessment Plan 

 Students will be assessed throughout this unit in a variety of ways. In the first lesson, 

students will demonstrate their understanding of the Stages of Moral Development by 

associating examples from the “What Would You Do?” dilemma video and the train/trolley 

scenario with each of the stages. They will then be able to identify in which stage their decision 

of the Scylla and Charybdis myth falls. Through discussion on each of these, as well as the 

Pandora’s Box myth, students will be able to explain how morals, ethics, and their perception of 

a situation influence their perspective and, in turn, how they make decisions when faced with a 

dilemma.  

During the second lesson, the 2-circle and 4-circle Venn diagrams will provide evidence 

of student’s ability to compare and contrast multiple texts. Students will also demonstrate their 

understanding of the relationship between the concepts of perceptions and perspectives 

through the Taba method of listing, grouping, labeling, regrouping, and relabeling. Through 

discussion on the topic of evaluating news sources, the teacher will be able to informally assess 

student’s understanding of the topic and how the concepts relate to it and adjust the lesson 

accordingly to ensure comprehension. 

The students begin to take on the role of a journalist in the third lesson and they will 

learn about the different types of news stories and the format for each. As the lesson focuses 

more on feature stories, students will identify where the elements are found in a tabloid article 

and create a plan for their article. Both of these will be used to ensure students understand the 

elements of feature stories. After learning about the techniques of writing tabloid headlines, 



students will demonstrate their understanding by creating a headline for their article.  This will 

become a piece of the final product expected from the performance task. 

The final lesson provides opportunities for the students to further demonstrate their 

understanding of the conceptual lens and essential understanding more personally as they 

begin to see how their own perceptions can influence perspective through the Visual Thinking 

Strategy model. As the lesson moves more into detecting bias in the news, students will be 

assessed on their ability to find examples and identify the type of bias found in print and online 

news stories. 

The performance task serves as the summative assessment for the unit through which 

students will demonstrate their understanding of the concepts, content, and skills addressed 

throughout the unit: 

Performance task: 

You are a budding journalist and are applying for a job as a reporter for the Greek 

Enquirer, the tabloid newspaper of Ancient Greece. As part of your application, you 

must submit a sample feature human-interest article based on a current event—

something involving the Greek gods/goddesses, myths, or mythical creatures. As you 

write your article, be sure to incorporate the characteristics of tabloid news articles and 

multiple perspectives to demonstrate your understanding of how perceptions influence 

perspectives. Your article must be presented with a “Breaking News” headline that 

integrates the techniques of writing tabloid headlines (http://breakyourownnews.com—

see sample here). 

Student work will be evaluated based on the inclusion of characteristics of feature stories and 

elements of tabloid headlines. Peer evaluations will allow students to further show their 

understanding as they analyze another article for these elements and provide their peers with 

suggestions for improvement. See attached samples of final student products. 

 

http://www.digitaldesk.org/external/sbolp/content/virtlc/mirror/tabframe.htm
https://drive.google.com/file/d/0B0X4vtMKWwN8c1dSbi1IVDJJZ3c/view?usp=sharing


 
     

The Greek Enquirer 

 
Written by Faye A. 

Persephone, the 
daughter of Zeus and 
Demeter, was report- 
ed missing today. 
Nobody knows what 
might have happened 
to her. 
 
Persephone was shy 
but kind, and mortals 
and gods alike are 
missing her already. 
 
Persephone was last 
seen picking flowers 
in the Meadow. The 
young goddess loved 
flowers and plants, 
being the daughter of 
the goddess of 
agriculture. 

There was only one 
witness to the child’s 
disappearance.  “I was 
tending my hogs while 
Persephone played,” a 
swineherd claims. 
“Then a large shadow 
grabbed both my pigs. 
Next thing I knew, 
Persephone was 
gone!” 
 
Persephone’s mother, 
Demeter, was 
devastated when she 
could not find her only 
daughter. Persephone 
and her mother were 
very close. Demeter, 
who was unavailable 
for comment, is 
 

grieving over the loss 
of her daughter. 
 
Zeus, the God of the 
Universe, has offered 
a reward for anyone 
with information on 
Persephone’s 
disappearance. 
 
Worried mortals have 
abandoned their 
everyday activities, 
concerned for their 
own safety. “What will 
this mean for us?” 
They ask. “Are we 
safe?” 
 
However, those 
questions have yet to 
be answered. 

 



 
     

The Greek Enquirer 

  
 

By Justin L. 

In the dark of       
night, a new-     
born god by the       
name of hermes     
stole a herd of       
fifty cows that     
belonged to   
Apollo, his older     
brother. He   
sacrificed two   
cows to the     
gods. 

Hermes created   
a clever little     
instrument he   
calls a ​lyre ​out of         
those cows   
entrails. Apollo   
was angry and     
yelled at Hermes     
to give his cows       
back. Hermes led     
Apollo to the     
cows.  

Upon counting   
the cows,   
Apollo's anger   
grew until   
Hermes began   
to play his lyre.       
Apollo needed   
the lyre and     
gladly traded   
his whole herd     
of 150 cows to       
Hermes for it. 

 



 
     

The   Greek   Enquirer 

 
Written   by   Lily   A. 
 

All   Greeks   know   the 
story   of   Cerberus,   the 
dog   with   three   heads. 
This   fierce   pup   is   said 
to   guard   the   dark   and 
fearsome   underworld.  
 
Recent   news   proves   this 
rumor   true.   But   this   is 
not   the   only   shocking 
news.   We   have   learned 
something   that   might 
change   everything. 
What   if   I   were   to   tell 
you   that   this   nefarious 
dog   was   not   as   evil   as 
he   seems? 
 
Recently   Heracles   was 
given   his   12th   Labor 

Nobody   believed   he 
could   do   it.The   task   was 
stealing   vicious 
Cerberus. 
 
When   the   ill-fated 
Heracles   arrived   at   the 
underworld,   he   found 
its   ruler,   Hades.   Curled 
up   at   his   feet   was   a 
small,   but   alas,   three- 
headed   dog.   After   a 
moment,   Heracles 
realized   this   was   the 
so-called   evil   guardian 
of   the   underworld.  
 
Heracles   explained   his 
task.   A   shaken   Hades 
reported,   “I   agreed   on  

the   condition   Cerbie 
was   returned   safely 
right   afterwards.” 
Heracles   has   finished 
his   task.   Today,   he 
returned   Cerberus   to   the 
underworld.  
 
Hades   told   reporters, 
“Though   Cerberus   may 
look   different   than   most 
dogs,   he’s   a   real 
sweetie!”   While 
Heracles   received 
immortality   for   his 
accomplishment,   he’s 
also   taught    us    a   big 
lesson;   not   to   judge   a 
book   by   its   cover.  
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SPARK Camp Rules
● Respect yourself

● Respect others

● Have fun



Greek Mythology “I Have/Who Has”
● Think about figures from Greek Mythology (gods/goddesses, 

heroes, monsters, etc.)

● Listen to the “Who has…” clue and determine if the clue 

refers to your character

● If your character is described, respond with “I have…”

● Before you give your “Who has…” clue, please tell us:

○ Your name

○ Grade you will be in next year

○ School you will attend next year

○ Your favorite Greek myth or character (if you have one)



Day 1



Warm-up



● What are perceptions?
● What are perspectives?



● Perceptions are an individual’s 
interpretation of something, usually based 
on sensory information (touch, smell, sight, 
hearing, taste) 

● Perspective is a point of view

How are these two things related?



What would you do?

http://www.youtube.com/watch?v=Go1yiQhO5Bw


● What is a dilemma?

● What are the obstacles you face to doing the 

right thing?

● What factors help you make the right decision?

● What are morals?

● How do morals influence your decision-making 

when faced with a dilemma?



The trolley/train dilemma
● What are the possible choices?

● How do we know whether a choice is right or wrong?

● What are possible consequences of each choice?

● Who will be impacted by each choice?

● How will others be affected by your choice?

● How might you feel as a result of each of the possible 

decisions?

● What is your obligation or duty to make certain 

choices in certain situations?

● If there are negative consequences for doing the right 

thing, how can you face them in a strong, positive way?



The trolley/train dilemma

How do your perceptions of the scenario influence your perspective?

http://www.youtube.com/watch?v=bOpf6KcWYyw


Kohlberg’s Stages 
of Moral 
Development





Morals vs. Ethics
Morals:

Tend to refer to an 

individual’s own 

principles regarding 

right and wrong

Ethics:

Tend to refer to rules 

provided by an external 

source (code of 

conduct in school or 

workplace, principles in 

religion, etc.)



Moral/Ethical 
Dilemmas in Greek 

Mythology
Scylla and Charybdis

Stop at the purple line!

https://commons.wikimedia.org/wiki/File:GillrayBritannia.jpg

https://drive.google.com/file/d/0B0X4vtMKWwN8YjJja1FFRzBFbmc/view?usp=sharing
https://drive.google.com/file/d/0B0X4vtMKWwN8YjJja1FFRzBFbmc/view?usp=sharing


● What are the possible choices?

● How do we know whether a choice is right or wrong?

● What are possible consequences of each choice?

● Who will be impacted by each choice?

● How will others be affected by your choice?

● How might you feel as a result of each of the possible 

decisions?

● What is your obligation or duty to make certain choices in 

certain situations?

● If there are negative consequences for doing the right thing, 

how can you face them in a strong, positive way?



Scylla and 
Charybdis

What is the impact of Odysseus’ 

decision?

Where does his decision fall on 

the stages of moral development?

https://commons.wikimedia.org/wiki/File:GillrayBritannia.jpg



Moral/Ethical 
Dilemmas in Greek 

Mythology
Pandora’s Box

Stop at the purple line!

https://commons.wikimedia.org/wiki/File:Pandora%27s_box_(artist_

unknown).jpg

https://drive.google.com/file/d/0B0X4vtMKWwN8RFlKNWMxbWc0WEU/view?usp=sharing
https://drive.google.com/file/d/0B0X4vtMKWwN8RFlKNWMxbWc0WEU/view?usp=sharing


● What are the possible choices?

● How do we know whether a choice is right or wrong?

● What are possible consequences of each choice?

● Who will be impacted by each choice?

● How will others be affected by your choice?

● How might you feel as a result of each of the possible 

decisions?

● What is your obligation or duty to make certain choices in 

certain situations?

● If there are negative consequences for doing the right thing, 

how can you face them in a strong, positive way?



Pandora’s Box

How does this myth demonstrate 

a moral dilemma?

Where does Pandora’s decision 

fall on the stages of moral 

development?

https://commons.wikimedia.org/wiki/File:Pandora%27s_box_(artist_

unknown).jpg



● Why is it difficult to know what to do in situations related to 

making ethical decisions?

● What are things that impact how you make a decision?

● How do morals influence your decision-making when faced 

with a dilemma?

● When faced with moral or ethical dilemmas, how do your 

choices demonstrate your principles or beliefs?

● How do perception and perspective influence your decisions?



Explore some of the 

other myths in the 

Book of Greek Myths. 

Where do you see 

some other examples 

of moral or ethical 

dilemmas?



Day 2



Perceptions and perspectives
How is perspective influenced by perception?

Our different experiences (of life, upbringing, education, 

exposure, etc.) all assist in shaping our outlook on life and the 

surrounding environment--our way of seeing the world.

As a result of our interpretation (perception), we have different 

perspectives.



Why are there several tellings of the same Greek myths?



Why are there several tellings of the same Greek myths?



Why are there several tellings of 
the same myths?



Why are there several tellings of the same Greek myths?
● As passed down orally, conditioned by geographical area, 

time period, and cultural environment

● Some myths only known from archaeological sources (scenes 

on vases, decorative architectural elements, etc.)

● Shaped, changed, adapted to the changing circumstances 

through oral tradition

● Difficulties encountered by modern-day interpreters in 

reading stories correctly after thousands of years



Why News Matters

http://www.youtube.com/watch?v=7R0MHQiUDUU


What happens when the news we get isn’t factual?
Post-truth: relating to or denoting circumstances in 

which objective facts are less influential in shaping 

public opinion than appeals to emotion and 

personal belief

“Alternative facts”

“Fake news”



What are some of the factors that influence our 
perception of the truth in news?

How might these perceptions of truthful news influence 
our perspectives about news stories?

How do we determine whether or not news sources are 
credible and reliable?



List words or phrases that relate to 
perceptions (how we interpret) and/or 

perspectives (point of view) in news reporting 
and the truth in news reporting.



How to Choose Your News

http://www.youtube.com/watch?v=q-Y-z6HmRgI


How False News Can Spread

http://www.youtube.com/watch?v=cSKGa_7XJkg


How Fake News Goes Viral: A Case Study



Which of these items seem like they belong together?



● What made this challenging?

● How did you decide what items fit together?

● How did things change from the first grouping to the second?

● How do we find truth in the news?

● Why should we be skeptical of what we read/see/hear in the news?

● How can we determine whether or not sources are reliable?

● What could be/are some of the consequences of news that is not 

factual?

● How do we determine what is the truth and what is our 

interpretation?

● How do perceptions influence the truth in news reporting?





How do perceptions 

influence perspectives in 

news reporting?



Scenario
You are a budding journalist and are applying for a job as a 

reporter for The Greek Enquirer, the tabloid newspaper of 

Ancient Greece. As part of your application, you must submit a 

sample feature human-interest article based on a current 

event—something involving the Greek gods/goddesses, myths, or 

mythical creatures.

Choose your Greek myth or mythological figure (god/goddess, 

hero, monster, etc.) on which you will base your article.



http://greekmyths4kids.com/

https://greekgodsandgoddesses.net/

http://www.mythweb.com/

http://myths.e2bn.org/mythsandlegends/

https://www.greekmythology.com/



Day 3



Warm-up

How do perceptions influence 

perspectives in news reporting?



What do you know about journalists?
What do journalists do?

What do journalists look like?

What are some places in which journalists work?

What are some tools they use in their work?

What are some methods journalists use to gather information?

What rules impact how journalists work?

What are some characteristics journalists should possess?



Also consider:

● What are different tasks a 

journalist might do?

● How has the job of a 

journalist changed over 

time?

● What is the process a 

journalist goes through to 

get a story published?

http://www.youtube.com/watch?v=p2R4DfW4Tok


What do you know about journalists?
What do journalists do?

What do journalists look like?

What are some places in which journalists work?

What are some tools they use in their work?

What are some methods journalists use to gather information?

What rules impact how journalists work?

What are some characteristics journalists should possess?

What are different tasks a journalist might do?

How has the job of a journalist changed over time?

What is the process a journalist goes through to get a story published?



Turn and talk:
What role do perceptions play in the field of journalism?

How might perceptions of a journalist impact his/her job?

How might a journalist’s perception influence his/her perspective?

How might perceptions of a journalist change their perspective over time?



What are the elements of a news story?



Three types of writing in newspapers:

Hard-news

Feature Stories

Editorials



Hard-news stories
● Factual and represent the real world—objective and formal writing

● Purpose is to inform and educate the reader

● Address who, what, when where, why, and how in an “inverted 

pyramid” style of writing in which important details are found at 

the top of the story and less important ones are toward the end

● Includes a lead (to hook the reader’s interest by using strong verbs 

and a question, quotation or description), a body (offers more facts 

and details about the person, place or event cited in the first 

paragraph) and an end (answers any question the reader might 

have or make the reader think about what has been written)

https://drive.google.com/file/d/0B0X4vtMKWwN8TjJvd3BNMkdoc0k/view?usp=sharing
https://drive.google.com/file/d/0B0X4vtMKWwN8TjJvd3BNMkdoc0k/view?usp=sharing


Feature stories
● Focus on subjects that are timely, but they are not “hard” or “straight” news and 

often address the human-interest side of current events

● Informal stories designed to entertain, amuse, and stir emotions while informing

● People-oriented—focus more on the who and maybe the why and/or how

● Might include interviews, articles about special events, hobbies, and 

entertainment

● Written to appeal to the senses and emotions with vivid descriptions, simple 

sentences, and shorter paragraphs

● Use less formal style of writing and more descriptive language

● Include a lead (attention-getting hook), body (descriptive language, direct quotes, 

connection between topic and reader), and end but does not follow the inverted 

pyramid structure



Editorials
● Represent a particular point of view on a topic and discredit 

other points of view

● Purpose is to persuade

● Express the opinions of the newspaper (and of readers in 

“Letters to the Editor”)

● Use persuasive language

● Present position, provide facts and examples as supporting 

details, address and refute/discredit opposing points of view, 

and urge readers to take action



Which type of news story would be most likely 
to allow for a journalist’s perception to 

influence perspective and why?

How might perception impact elements of a 
news story in different ways?



Three types of feature stories
1. News features: based on an interesting angle or aspect of a 

news event

2. Personality profiles: tell about successes, challenges, or other 

interesting aspects of a person and his/her life

3. Human-interest features: tell a story that is unusual or deals 

with something in an unusual way

Tabloid newspapers are usually made up of feature stories



Scenario
You are a budding journalist and are applying for a 

job as a reporter for The Greek Enquirer, the 

tabloid newspaper of Ancient Greece. As part of 

your application, you must submit a sample feature 

human-interest article based on a current 

event—something involving the Greek 

gods/goddesses, myths, or mythical creatures.



Tabloids
Entertainment newspapers, usually focusing on 

celebrities, conspiracies, prophecies, oddities, 

rumors and gossip.

Often “sensationalize”: present information about something in a 

way that provokes public interest and excitement, at the expense 

of accuracy



Historically, mainstream newspapers in the US catered to businessmen 

and politicians because they cost about 6 cents per issue, which was 

nearly half a day’s pay for the working class. Publishers started printing 

a smaller version of the traditional newspaper (broadsheet) that was 

easier to read on subway trains. Around this same time some 

newspapers started to focus more on human-interest stories that were 

written to appeal to the senses and emotions of readers with vivid 

descriptions, simple sentences, and shorter paragraphs. As a result, the 

smaller, “penny press” versions known as tabloids came to be known 

more for its content than the size.

Brief history of tabloids



Headlines: bold and often sensational; use of all capital letters is 

common; often contain alliteration, rhyme or puns.

Paragraphs: tend to be short, rarely more than a few lines long

Language: simple and informal; words are rarely more than two 

syllables

Photographs: important; single photo can dominate the page

Story: human interest angle; often sensational and dramatic

Features of tabloid-style writing

http://www.digitaldesk.org/external/sbolp/content/virtlc/mirror/Alliteration.htm
http://www.digitaldesk.org/external/sbolp/content/virtlc/mirror/rhyme.htm
http://www.digitaldesk.org/external/sbolp/content/virtlc/mirror/puns.htm
http://www.digitaldesk.org/external/sbolp/content/virtlc/mirror/tabframe.htm
http://www.digitaldesk.org/external/sbolp/content/virtlc/mirror/tabframe.htm


Tabloid vs. Broadsheet



Tabloid Broadsheet



Broadsheet
• Popular press

• Bold layout: more color, bold 

typeface with lots of large and 

dramatic images)

• Shorter articles, less in-depth 

reporting

• Headlines usually include a pun or 

joke

• Focus more on gossip stories to do 

with celebrities (stories of human 

interest)

• Serious/quality press

• Plain layout: usually no or limited 

color on front page, smaller typeface 

with fewer, smaller subtle images)

• Longer articles with more detailed 

and lengthy reports

• Headlines are more serious and 

focus on ‘shocking’ rather than jokes 

• Focuses more on international news 

as well as politics

Tabloid



National Enquirer--Inquiring Minds Want to Know

http://www.youtube.com/watch?v=4qA-28UT8e0
http://www.youtube.com/watch?v=13pZ95yS1mY
http://www.youtube.com/watch?v=54X_S9f77CM


Identify the 5 Ws and H of your myth/story



Planning/drafting your article
Use the questions to help plan 

your human interest feature 

article. After approval granted by 

teachers, start on the first draft of 

your article.

Additional tips for feature stories

Don’t worry about the headline 

at this point!

http://www.nebcommfound.org/media/docs/Writing_a_feature_story.pdf
http://www.nebcommfound.org/media/docs/Writing_a_feature_story.pdf


What are the techniques writers use 
in tabloid headlines?



HEADLINE TECHNIQUES
Headlines have to be fitted into the space available on a 

newspaper page.  

Some techniques Editors and Journalists use to ensure their 
headlines are snappy and eye-catching are...

Alliteration repetition of the same 
beginning letter 
sound.



Exclamation
when emphasising 
something or using 
humour

Slang This both 
conversational 
language and puns

HEADLINE TECHNIQUES



Repetition
reinforces an idea.

Exaggeration For example when a 
slight problem or 
difficulty is described as 
something far worse.

HEADLINE TECHNIQUES



Metaphors
direct comparison 
between two 
unconnected people 
or things.

Pun a humorous play on 
words.

HEADLINE TECHNIQUES



Which techniques are used in 
these headlines?

















Some tabloids use extreme sensationalization...



Scenario
You are a budding journalist and are applying for a job as a reporter for The 
Greek Enquirer, the tabloid newspaper of Ancient Greece. As part of your 
application, you must submit a sample feature human-interest article 
based on a current event—something involving the Greek gods/goddesses, 
myths, or mythical creatures. As you write your article, be sure to 
incorporate the characteristics of tabloid news articles. Your article must 
be presented with a “Breaking News” headline 
(http://breakyourownnews.com—see sample here).

http://www.digitaldesk.org/external/sbolp/content/virtlc/mirror/tabframe.htm
http://www.digitaldesk.org/external/sbolp/content/virtlc/mirror/tabframe.htm
https://drive.google.com/file/d/0B0X4vtMKWwN8c1dSbi1IVDJJZ3c/view?usp=sharing
https://drive.google.com/file/d/0B0X4vtMKWwN8c1dSbi1IVDJJZ3c/view?usp=sharing


Review/reflect
● How is tabloid news different from “real” news?
● What did you learn about being a journalist?
● How would a journalist be impacted by perception?
● What are the elements of news stories that allow for 

perception to influence perspective?



Day 4





http://www.youtube.com/watch?v=m75aEhm-BYw










Perceptions and perspectives
● What is the correct way to see the picture? What do you 

think the author intended?
● How do you feel about people who saw the pictures the same 

way as you? What about those who saw them differently?
● Why do you think people perceive things differently?
● What are some things that might impact our perceptions?
● How does perceiving things differently influence our 

perspectives?



https://learning.blogs.nytimes.com/2013/09/23/whats-going-on-in-this-picture-sept-23-2013/



Bias
A positive or negative attitude toward 

something, often based on preconceived 

viewpoints rather than evidence.



What are some ways that bias 
occurs in news sources?

https://drive.google.com/file/d/0B0X4vtMKWwN8THU0UFdpeFlGVUE/view?usp=sharing
https://drive.google.com/file/d/0B0X4vtMKWwN8THU0UFdpeFlGVUE/view?usp=sharing
https://drive.google.com/file/d/0B0X4vtMKWwN8THU0UFdpeFlGVUE/view?usp=sharing
https://drive.google.com/file/d/0B0X4vtMKWwN8THU0UFdpeFlGVUE/view?usp=sharing


Finding Bias in News Articles
Choose one article from the newspaper 
and one online news story and evaluate 
them for bias, recording their examples 
and evidence on the Finding Bias charts. 
Then switch stories with a partner and 
repeat the exercise. You and your 
partners will compare what you found in 
each story.

https://drive.google.com/file/d/0B0X4vtMKWwN8RGlrLVFMQjN0cDg/view?usp=sharing
https://drive.google.com/file/d/0B0X4vtMKWwN8RGlrLVFMQjN0cDg/view?usp=sharing


Reflect/Dicsuss
● How did reading the caption and learning the back story of the image 

help you perceive the photo differently?
● Why is or isn’t there a correct way to perceive things?
● How does the way we perceive something influence how we interpret it?
● How does bias appear differently in different format of news (print, 

radio, TV, online, etc.)?
● What might be the impact or results of biased news?
● How does bias influence our perceptions?



Scenario
You are a budding journalist and are applying for a job as a reporter for The 
Greek Enquirer, the tabloid newspaper of Ancient Greece. As part of your 
application, you must submit a sample feature human-interest article 
based on a current event—something involving the Greek gods/goddesses, 
myths, or mythical creatures. As you write your article, be sure to 
incorporate the characteristics of tabloid news articles.Your article must 
be presented with a “Breaking News” headline 
(http://breakyourownnews.com—see sample here).

http://www.digitaldesk.org/external/sbolp/content/virtlc/mirror/tabframe.htm
http://www.digitaldesk.org/external/sbolp/content/virtlc/mirror/tabframe.htm
https://drive.google.com/file/d/0B0X4vtMKWwN8c1dSbi1IVDJJZ3c/view?usp=sharing
https://drive.google.com/file/d/0B0X4vtMKWwN8c1dSbi1IVDJJZ3c/view?usp=sharing


Writing a tabloid feature story

How and where does bias appear in

human interest feature stories,

and especially tabloids?

http://www.digitaldesk.org/external/sbolp/content/virtlc/mirror/tabframe.htm

http://www.nebcommfound.org/media/docs/Writing_a_feature_story.pdf

http://www.digitaldesk.org/external/sbolp/content/virtlc/mirror/tabframe.htm
http://www.digitaldesk.org/external/sbolp/content/virtlc/mirror/tabframe.htm
http://www.nebcommfound.org/media/docs/Writing_a_feature_story.pdf
http://www.nebcommfound.org/media/docs/Writing_a_feature_story.pdf


Instructions
● Access read-only template at tinyurl.com/greekenquirer

● Make a copy (File-Make a copy) and rename as Greek 

Enquirer First Name Last Initial:

■ Greek Enquirer Jenny U.

● Share copy with me

● Replace image with your “Breaking News” photo (redo if 

need be); delete instructions in red

● Write article using human interest/tabloid characteristics 

(keep it to single page/three columns--change font/size if 

necessary)



Analyzing feature stories
● Interesting and/or attention-getting lead sentence

● Focus of story (which W or H?)

● Simple, informal language

● Descriptive language

https://drive.google.com/file/d/0B0X4vtMKWwN8eXg4X2RMaWh4LUE/view?usp=sharing
https://drive.google.com/file/d/0B0X4vtMKWwN8eXg4X2RMaWh4LUE/view?usp=sharing


How did our learning experiences 
this week prove that perceptions 

influence perspectives?



The Greek Enquirer: Inquiring Minds Want to Know
What did you enjoy about 

this session?

What questions do you have 

about the content we 

learned?

What suggestions do you 

have to improve this?



TEACHER NAME Lesson # 

Jenny Umbarger 1 

MODEL CONTENT AREA GRADE LEVEL 

Kohlberg’s Stages of Moral 
Development 

English Language Arts 
Social Studies 

6-8 

CONCEPTUAL LENS LESSON TOPIC 

Perceptions Moral Dilemmas in Greek Mythology 

LEARNING OBJECTIVES (from State/Local Curriculum) 

NC English Language Arts Standards 
SL.6-8.1 Engage effectively in a range of collaborative discussions (one on-one, in groups, and teacher-led) with 
diverse partners on [grade level] topics, texts, and issues, building on others’ ideas and expressing their own clearly. 
SL.8.4 Present claims and findings, emphasizing salient points in a focused, coherent manner with relevant 
evidence, sound valid reasoning, and well-chosen details; use appropriate eye contact, adequate volume, and clear 
pronunciation. 
 

NC Social Studies Standards 
6.C.1.1 Analyze how cultural expressions reflected the values of civilizations, societies and regions (e.g., oral 
traditions, art, dance, music, literature, and architecture). 

THE ESSENTIAL UNDERSTANDING 
(What is the overarching idea students will understand as a result of 

this lesson?   

THE ESSENTIAL QUESTION 
(What question will be asked to lead students to “uncover” the 

Essential Understanding) 

Perceptions influence perspectives How do perceptions influence perspectives? 

CONTENT KNOWLEDGE 
(What factual information will students learn in this lesson?) 

PROCESS SKILLS 
(What will students be able to do as a result of this lesson?) 

Students will know: 

 The definition of perception (an individual’s 
interpretation of something, usually based on 
sensory information—touch, smell, sight, 
hearing, and taste) 

 The definition of perspective (a point of view) 

 the definition of morals (an individual’s own 
principles regarding right and wrong) 

 the definition of ethics (rules provided by an 
external source, such as code of conduct in 
schools or workplaces, principles in religion, 
etc.) 

 the stages of moral development as identified 
by Kohlberg. 

Students will be able to: 

 differentiate between morals and ethics 

 explain how morals (and ethics) influence 
decisions. 

 apply the stages of moral development to 
given scenarios. 

 analyze how perceptions and perspectives 
influence decision making 



GUIDING QUESTIONS 
What questions will be asked to support instruction?  

Include both  “lesson plan level” questions as well as questions designed to guide students to the essential understanding 

Pre-Lesson Questions: During Lesson Questions: Post Lesson Questions: 

 What are perceptions? 
 What are perspectives? 
 How are perceptions and 

perspectives related? 
 What is a dilemma? 
 What are the obstacles you face 

to doing the right thing? 
 What factors help you make the 

right decision? 
 What are morals? 
 How do morals influence your 

decision-making when faced 
with a dilemma? 

 

 What are the possible choices? 
 How do we know whether a 

choice is right or wrong? 
 What are possible consequences 

of each choice? 
 Who will be impacted by each 

choice? 
 How will others be affected by 

your choice? 
 How might you feel as a result 

of each of the possible 
decisions? 

 What is your obligation or duty 
to make certain choices in 
certain situations? 

 If there are negative 
consequences for doing the 
right thing, how can you face 
them in a strong, positive way? 

 How do your perceptions of a 
scenario influence your 
perspective? 

 

 Why is it difficult to know what 
to do in situations related to 
making ethical decisions? 

 What are some things that 
impact how you make a 
decision? 

 How do morals influence your 
decision-making when faced 
with a dilemma? 

 When faced with moral or 
ethical dilemmas, how do your 
choices demonstrate your 
principles or beliefs? 

 How do perception and 
perspective influence your 
decisions? 
 

DIFFERENTIATION 
(Describe how the planned learning experience has been modified to meet the needs of gifted learners. Note: Modifications may be in one or 

more of the areas below. Only provide details for the area(s) that have been differentiated for this lesson. 

Content Process Product Learning Environment 

 Use of readings, videos, 
and graphic organizers for 
different learning styles. 
Use of Kohlberg’s model. 
Depth/complexity icons of 
ethics and multiple 
perspectives. 

 
 
 

Student groupings for 
discussion (partner, small 
group, and whole class) 

PLANNED LEARNING EXPERIENCES   
(What will the teacher input? What will the students be asked to do? For clarity, please provide detailed instructions) 

Presentation for unit: https://goo.gl/NF1ywi 
 
Icebreaker/intro activity 
As students enter, give them a Greek Mythology I Have/Who Has card. Welcome to students to the class and 
explain the instructions: 

 Think about figures from Greek Mythology (gods/goddesses, heroes, monsters, etc.) 

 Listen to the “Who has…” clues and determine if the clues refer to your character 

 If your character is described, respond with “I have…” 

 Before you give your clue, please tell us: 
o Your name 
o Grade you will be in next year 
o School you will attend next year 

https://goo.gl/NF1ywi


o Your favorite Greek mythological figure (if you have one) 
 
Explain to the students that this will be a way to see how much they already know about characters from Greek 
mythology, but it’s ok if they can’t figure out who their person is. Solicit assistance from other students if need be. 

Establish/reinforce norms/rules (dependent upon what is established camp-wide). 
 
Engage and Connect - This phase focuses on piquing students’ interest and helping them access prior knowledge. This is the introduction to the 
lesson that motivates or hooks the students. 
 

Tell students we are going to start with a little brain exercise. Provide each student with a  with copies of “Seeing 
Things from a Different Point of View” activity sheet. Have students complete the first part and then solicit answers. 
Ask students why there might be different responses. Sometimes people forget about the “f”s in the word “of” 
because it has a “v” sound. Move on to the second part and, after students have an opportunity to count the 
squares compare responses. Ask again why there might be different responses. Explain to students that our 
responses are dependent about how we perceive things. Ask students “What are perceptions?” and provide 
definition after discussion. Ask students “What are perspectives?” and provide definition after discussion. Ask 
students “How are perceptions and perspectives related?” Explain that over the course of the week as we look at 
Greek Mythology and become more news literate we will be exploring how perceptions influence perspectives.  
 
Begin with “What Would You Do?” video clip and ask students to describe the dilemma. Ask them to put 
themselves in the shoes of the various people in the scenario. How would you react/what would you do in each 
situation? Discuss responses. 
 
Ask students the pre-lesson questions and discuss: 
What is a dilemma? 
What are the obstacles you face to doing the right thing? 
What factors help you make the right decision? 
What are morals? 
How do morals influence your decision-making when faced with a dilemma? 

 
Explore - In this phase, the students have experiences with the concepts and ideas of the lesson. Students are encouraged to work together 
without direct instruction from the teacher. The teacher acts as a facilitator. Students observe, question, and investigate the concepts to develop 
fundamental awareness of the nature of the materials and ideas. 
 

Present the trolley dilemma. Distribute the handout and have students first read it silently to themselves and 
consider the dilemma. Ask students to summarize the situation and ask, “What are the possible choices?” they have 
in the situation (let the trolley go to kill the five workmen or pull the lever and send the trolley off to the side to 
only kill the one?). Ask students to jot down on the paper which option they would choose and why. Record a tally 
of how many would choose the five vs. the one. 
 
Divide the students into small groups (4-6 students) to discuss. Direct them to first share their choice and reasoning 
and then determine what choice and reason they decide as a group is the best. Ask them to consider the following 
questions as they discuss: 
How do we know whether a choice is right or wrong? 
What are possible consequences of each choice? 
Who will be impacted by each choice? 
How will others be affected by your choice? 
How might you feel as a result of each of the possible decisions? 
What is your obligation or duty to make certain choices in certain situations? 
If there are negative consequences for doing the right thing, how can you face them in a strong, positive way? 
 
Following the small group discussion, reconvene as a whole class and allow groups to share their decisions and 
reasoning. After the discussion, as students to reevaluate their original position individually. Ask them what they 

https://drive.google.com/file/d/0B0X4vtMKWwN8cVkxZnNxWXFGY2s/view?usp=sharing
https://drive.google.com/file/d/0B0X4vtMKWwN8cVkxZnNxWXFGY2s/view?usp=sharing
https://youtu.be/Go1yiQhO5Bw
https://drive.google.com/file/d/0B0X4vtMKWwN8U0lZSkhtM2JzZzQ/view?usp=sharing


would do and what the most important reason for their action is, having them write it on their paper again. Record 
tally of choices to compare. Share the train dilemma video and ask students what they would choose with the third 
option now in the mix. 
Ask students “How do your perceptions of the scenario influence your perspective?” 
 
Explain - Students communicate what they have learned so far and figure out what it means. This phase also provides an opportunity for teachers 
to directly introduce a concept, process, or skill to guide students toward a deeper understanding. 
 

Display Kohlberg’s stages of moral development and discuss each level. Explain how people progress through the 
stages as they develop because their reasoning (usually) matures as they mature. Give each student a copy of the 
stages handout. Ask students to think about both the “What Would You Do?” and the trolley/train scenarios and 
discuss sample outcomes at each (or as many as possible) of the stages. 
 
Elaborate —Allow students to use their new knowledge and continue to explore its implications. At this stage students expand on the concepts 
they have learned, make connections to other related concepts, and apply their understandings to the world around them in new ways 
 

Explain how morals and ethics are closely related and often times used interchangeably (even by philosophers), 
since they both relate to right and wrong conduct. However, morals tend to refer to an individual’s own principles 
regarding right and wrong while ethics refer more to rules provided by an external source (code of conduct in 
schools or workplaces, principles in religions, etc.). Explain how people are faced with moral and/or ethical 
dilemmas virtually every day, and how their interpretation of a given situation (their perception) may lead to 
different points of view (their perspective). This, in turn, may lead to different actions by people in the same 
situation. We are going to read about a moral dilemma from Ancient Greek mythology. Distribute copies of the 
story of Scylla and Charybdis. Read the first 6 paragraphs and repeat the steps of the moral dilemma lesson plan 
with this story. Have students evaluate the scenario: 
What are the possible choices? 

How do we know whether a choice is right or wrong? 
What might be the consequences of each choice? 
Who will be impacted by each choice? 
How will others be affected by your choice? 
How might you feel as a result of each of the possible decisions? 
What is your obligation or duty to make certain choices in certain situations? 

If there are negative consequences for doing the right thing, how can you face them in a strong, positive way? 
 
Have students state whether they would knowingly cause the death of 6 crewmembers in order to save the rest 
(Scylla) or risk all their lives in hopes of saving all their lives (Charybdis). Students should then determine in which 
stage of moral development their decision falls. 
Finish reading the story to see what Odysseus chose and the impact of his decision. 
Ask students “How do your perceptions of the scenario influence your perspective?” 
 
Evaluate:  This phase assesses both learning and teaching and can use a wide variety of informal and formal assessment strategies.  
 

Provide students with copies of Pandora and have students read in pairs/groups. Ask students to identify how this 
story demonstrates a moral dilemma and in which stage Pandora falls. Lead students in discussion of the following: 
Why is it difficult to know what to do in situations related to making ethical decisions? 
How do morals influence your decision-making when faced with a dilemma? 
What are the things that impact how you make a decision? 
When faced with moral or ethical dilemmas, how do your choices demonstrate your principles or beliefs? 
How do perception and perspective influence your decisions? 
 
This discussion should lead to identifying how our different experiences (of life, upbringing, education, exposure, 
etc.) all assist in shaping our outlook to life and the surrounding environment—our way of seeing the world. Our 
interpretation, or perception, provides us with different perspectives. 
 
If there is time, allow students the opportunity to explore some other myths in D’aulaires’ Book of Greek Myths and 

https://youtu.be/bOpf6KcWYyw
https://drive.google.com/file/d/0B0X4vtMKWwN8MHNSeGlOeE9DN0E/view?usp=sharing
https://drive.google.com/file/d/0B0X4vtMKWwN8MjlQc2l1dWNiOVE/view?usp=sharing
https://drive.google.com/file/d/0B0X4vtMKWwN8YjJja1FFRzBFbmc/view?usp=sharing
https://drive.google.com/file/d/0B0X4vtMKWwN8RFlKNWMxbWc0WEU/view?usp=sharing


locate other examples of moral/ethical dilemmas in the myths. This will also expose them to a variety of stories 
from which they will be choosing one for their performance task. 

 





The Trolley Problem 
 

 

Imagine that a trolley is hurtling down the tracks. The hill is steep. It has lost its brakes. The 

driver of the trolley cannot stop its forward motion. Imagine, too, now, that you are standing 

beside the tracks a bit further down the hill and you can see the trolley coming. You can also 

see that even further down from where you are standing are five workmen on the tracks and 

you realize immediately that the trolley will kill all five of the workmen were it to continue on 

its path. There is steep ravine covered with gravel on either side of the tracks where the men 

are working. If they try to scramble out of the way, they will only slide back onto to the tracks, 

into the path of the trolley and face certain death. But suppose there is a side spur, off to the 

right and there is a lever in front of you that you can pull and that if you pull the lever you can 

switch the track and send the trolley off onto the side-spur and divert it from its path towards 

the workmen on the main track below. The lives of the five workmen will be spared. 

Unfortunately, you notice that further down the side-spur, the side-track, there is another 

workman at work. There is a steep ravine on either side of the work area. If he were to try to 

scramble out of the way, he would only slide back onto the track and face certain death. 

 

What should you do? Pull the lever and send the trolley onto the side-spur, killing the one to 

save the five or let the trolley continue on its way and kill the five workmen? 
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Tell Me a Story

Scylla and Charybdis (A Greek Myth)

by Amy Friedman and Meredith Johnson

Long ago a beautiful naiad was born to the great sea god, Poseidon. Her name
was Charybdis. She loved and admired her father with all her heart. And so, when
Poseidon went to war with the great god Zeus and stirred up great storms,
Charybdis rode the tides, leading the water onto beaches. In this way the sea
swallowed up villages and fields and forests and towns, claiming these for the god
of the sea.

After a while Charybdis had won so much land for her father's kingdom, Zeus
became enraged with her. He vowed to stop her forever, and to do this he
transformed her into a monster ­­ all wide, gaping mouth; her arms and legs
became flippers. From that moment Charybdis was forced to live in a cave beneath
a lone fig tree on a tiny island in the Strait of Messina. Each day, three times a day,
Charybdis sucked in gallons of saltwater, and with it she sometimes swallowed
passing ships. When Charybdis swallowed, she created a water funnel. Those who
looked down could see through the swirling eddy the rock beneath; sailors heard
her hideous roar as she spewed out the water, creating relentless, dangerous
whirlpools. Hundreds of sailors drowned in those ferocious waters stirred up by
Charybdis' rage.

On the other side of this narrow channel between Italy and Sicily lived
another monster. Like Charybdis, Scylla had not always been a terror. She was
born a nymph ­­ the daughter of Phorcys ­­ but one day Glaucus, a fisherman who
had turned into a sea god, fell madly in love with her. Scylla did not return his
love, and so she fled from him. In despair, and longing to convince her to love him,
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Glaucus went to see the sorceress Circe. There he begged for a love potion that

would melt Scylla's heart.

Alas, as Glaucus told Circe his tale of love and longing, the sorceress fell in
love with him. She tried to convince him to forget Scylla and to fall in love with her
instead, but he paid her no attention; his heart belonged to the nymph. This
enraged Circe. To punish her rival, she prepared a vial of poison, and this she
poured into the pool where Scylla bathed.

As soon as Scylla walked into her bath, she was transformed into a horrifying
monster with six heads, each with a triple row of teeth sharper than knives. Now
she was no longer beautiful but a monstrous creature with 12 feet and a body
composed of hideous barking dogs. Unable to move, she lived in misery on a cliff
beneath the sea and lashed out at all ships that passed by. Whenever a ship sailed
too close, each of Scylla's heads seized a member of the crew and destroyed them
in her grotesque mouths.

From that time on Charybdis lived on one side of the blue channel, and Scylla
on the other. The two monsters became the peril of all sailors. Everyone had tales
to tell of the terrors they caused. The two sides of the strait were so close to each
other that those who tried to avoid Scylla would pass too close to Charybdis, thus
risking their lives in whirlpools. But those who attempted to slip past Charybdis
moved too close to Scylla, and many died in the grip of her gnashing teeth.

Among those who tangled with the monsters was the great Odysseus ­­ a
courageous and able seaman ­­ and fortunate too, for the gods watched over him.
Circe had warned Odysseus and his crew of the monsters. Thus alerted, Odysseus
believed he could pass in safety, and as he and his crew approached the channel,
they kept strict watch, searching for the roaring waters as Charybdis swallowed;
her roar warning him to keep his distance.

Alas, no matter how hard they looked, they could not make out Scylla, so
hidden was she beneath the sea. And as they passed safely by Charybdis, Scylla
darted forth with her terrible heads. In each mouth she caught a sailor, and those
six men shrieked in horror as she carried them to her den beneath the sea.
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Ulysses had never seen a more terrible sight. He stood helplessly on deck,
unable to save his men. His heart broke as he listened to the echoing cries long
after Scylla had captured them. Of course, this would not be the end of his troubles
­­ he had yet to vie with the island of the sun, with famine and curses, foul winds
and storms.

Lightning soon destroyed his mast, and his vessel was torn to pieces.
Stranded on a raft, once more Odysseus was swept into the strait to face Charybdis
and Scylla. This time he passed too close to Charybdis, and with one great heave,
she swallowed his raft. The clever sailor, however, leapt to safety by clinging to the
fig tree overhanging her lair.

When Charybdis finally spewed out the broken raft, Odysseus dropped to
safety on one of the timbers and paddled by hand out of the strait. That is how he,
unlike so many others, survived.

To this day the sea monsters remain a terror to all passing sailors, the sources
of many tales. They are quieter now, but true men and women of the sea
understand the danger that lurks below the water, out of sight yet never really out
of mind.
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WELCOME TO MYTH MAN'S
AWARD WINNING HOMEWORK HELP

 
PANDORA ­ MYTHOLOGY'S FIRST WOMAN

 
"...the woman opened up the cask,

And scattered pains and evils among men."
­­Works and Days, Hesiod 

(C) Encyclopedia Britannica
 

Zeus would seem ungrateful if
he appeared to forget the
important role that Prometheus
and his brother Epimetheus
had played in the war against
the Titans, and he couldn't just
kill the brothers, so he
cunningly devised a scheme
to get even!

When Zeus, the king of the Olympian gods, was young and
trying to establish his rule, he was challenged by a group of
ferocious Titans, who tried to keep him from gaining power. A
long and terrible war ensued, with all the Olympian gods
joined against the Titans, who were led by Cronus and Atlas.
 
After ten years of fighting, and with the help of the Cyclopes
and the Hecatoncheires (The Hundred­Handed­Ones), Zeus
and his fellow Olympians defeated the Titans. Only a few
Titans, including Themis, Prometheus and his brother
Epimetheus, fought on the side of Zeus ­ against their fellow
Titans ­ and once Zeus won, he rewarded them.
 
But soon Prometheus made Zeus very angry by stealing fire
from Mount Olympus and giving it to the race of mortal men
living on earth, who were cold and hungry. Zeus had warned
Prometheus not to give fire to men, and was outraged that
anyone had the nerve to ignore his command.
 
Still, he would seem ungrateful if he appeared to forget the
important role that Prometheus and his brother Epimetheus
had played in the war against the Titans, and he couldn't just
kill the brothers, so he cunningly devised a scheme to get
even!
 
In revenge, Zeus ordered Hephaestus, the god of smiths, to
craft a gorgeous woman out of earth and water. The beautiful
goddess of Love, Aphrodite, was asked to pose as a model,
just to make sure the woman was perfect. Once this was
done, the Four Winds (or some say Hephaestus himself)
breathed life into her and there she lay sleeping, brand
spanking new!
 
The first mortal woman on earth was to be bestowed with
unparalleled charm and beauty, and her unknown mission
would be to bring mischief and misery upon the human race.
Zeus then summoned the other Olympians and asked them
each to give this new creation a gift.
 
Aphrodite adorned her with beauty, grace and desire;
Hermes, the Messenger god, gave her cunning and
boldness; Demeter showed her how to tend a garden;
Athena taught her manual dexterity and to spin; Apollo taught
her to sing sweetly and play the lyre; Poseidon's gift was a
pearl necklace and the god of the sea promised her that she
would never drown.
 

(C) Encyclopedia Britannica
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When Pandora was finally
brought out and shown to the
gods, resplendent in all the
finery she had received, great
amazement and wonder took
hold of them, such was the
effect of her beauty.
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Prometheus (whose name
means 'forethought') had
warned his brother
Epimetheus ('afterthought')
never to accept any gift from
Zeus, knowing that the king of
the Olympians bore a heavy
grudge against him.

But Zeus also made her foolish, mischievous and idle. This
was the first woman, divine in appearance but quite human in
reality.
 
The gods called her Pandora, which means "All­gifted", or
"The gift of all", because each god had given her a power by
which she would work the ruin of man, and because of the
many presents bestowed upon her at Olympus.
 
Lovely Pandora was created to become the wife of the Titan
Epimetheus, who was the not­very­bright brother of
Prometheus, the one who had gotten on Zeus' bad side.
Before sending her to earth, the gods held a big banquet and
Hermes, the Messenger god, presented Pandora with a
splendidly crafted jar (some say a box), adorned with
wonderful images. But Hermes warned Pandora that she
must never open the jar (box)!
 
She must NEVER open the box...And then Zeus' wife, Hera,
gave her the quality of curiosity! Tell me, is that fair?
 
They also gave her silvery raiment and a broidered veil, and
in her hair they placed bright garlands of fresh flowers and a
wonderful crown of gold. Her gowns were most sumptuous
and she was truly a vision from heaven.
 
When Pandora was finally brought out and shown to the
gods, resplendent in all the finery she had received, great
amazement and wonder took hold of them, such was the
effect of her beauty.
 
Prometheus (whose name means 'forethought') had warned
his brother Epimetheus ('afterthought') never to accept any
gift from Zeus, knowing that the king of the Olympians bore a
heavy grudge against him. However, Hermes took her by the
hand and escorted Pandora down to earth, safely guiding her
down the slope of Mount Olympus. When the Messenger god
delivered her before Epimetheus, the foolish Titan was
overwhelmed by her exquisite beauty ­ Indeed Pandora was
the most beautiful mortal woman ever created!
 
"Glorious Zeus feels bad for the sorrow and disgrace that
has plagued your family." said trickster Hermes to the Titan.
"To make up for it, and to demonstrate that there are no hard
feelings toward you for your brother's folly, Zeus presents
you with this gift ­­ This beautiful woman named Pandora, the
fairest in all the world, is to become your wife."
 
Epimetheus, instantly forgetting his wiser brother's
admonitions, eagerly accepted the lovely gift from Zeus and
made her his wife. Pandora settled into their large home and
took on the wifely duties, baking and spinning and tending the
garden. She thought herself the happiest bride in the world as
she played melodious tunes on the lyre and joyfully danced
for her new husband.
 
But Pandora daily was tortured by curiosity. Hey, how would
you like to receive a beautiful wedding present, shiny and
inviting, only to be told you could never open it? Talk about
torture! That's not fair!
 
At first she kept the golden box on the table and daily
polished it so that visitors might admire its beauty. The
brilliant sunlight sparkled from the precious box, beckoning
her it seems, begging to be opened.
 
So inviting...so inviting...Hera's gift, curiosity, was like a cruel
curse. Pandora wondered what the box contained. Her
imagination created intriguing scenarios, for the box was so
beautiful on the outside, how could it not hold exquisite
treasures inside? Surely Hermes was kidding when he said
never to open it, he's such a joker, thought Pandora.

CLICK TO ENLARGE

The gods called her Pandora,
which means "All­gifted", or
"The gift of all", because each
god had given her a power by
which she would work the ruin
of man, and because of the
many presents bestowed upon
her at Olympus.
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Aphrodite adorned her with
beauty, grace and desire;
Hermes, the Messenger god,
gave her cunning and
boldness; Demeter showed
her how to tend a garden;
Athena taught her manual
dexterity and to spin
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 This made matters worse ­
she found herself walking by
the storeroom and pausing at
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Entering a house, these
monster hang from the rafters
and bide their time, waiting for
the perfect moment to swoop
down and sting their victim,
bringing pain, pestilence,
sorrow and death.

CLICK TO ENLARGE

Would you have been
disciplined enough to keep the
jar/box shut, or would you, like
Pandora, let your curiosity get
the best of you?

CLICK TO ENLARGE

 
"I bet Hermes really wanted me to open the box," she mused,
"he's probably watching right now, waiting for me to look
inside so that I can be delightfully surprised and thank him.
Surely he's hidden a splendid surprise inside..."
 
But deep inside her, Pandora knew that her promise must not
be broken. Her better sense finally overcame her ardent
curiosity and she removed the box from the table and
concealed it in a dusty hidden storeroom. This made matters
worse ­ she found herself walking by the storeroom and
pausing at the doorway, as if the mysterious golden box was
calling to her. Sometimes she would enter the room and hold
the box for a guilty moment, then rush out and lock the door.
This was killing her!
 
Desperate, Pandora took the box and locked it inside a
heavy wooden chest. She placed chains around the chest,
dug a hole, and buried it in her garden. With great effort she
rolled a huge boulder on top of the "grave", determined to
forget all about this object of her obsession.
 
She couldn't sleep that night. No matter how she tried, her
thoughts kept returning to the buried golden box. She put on
her robe and went out to the garden. As if in a trance,
Pandora found herself drawn to the boulder. She reached out
and touched the stone and like magic it moved, revealing the
hole. This must be a sign from Hermes!
 
"You must never open the box!" As she dug the earth to get
to the box, the Messenger god's words rang in her mind.
"Never open the box!"
 
Pandora wanted to obey the command of the gods, and she
really wasn't wicked, but at last she could no longer contain
her curiosity. Taking the little golden key from around her
neck, she fitted it into the keyhole and gently opened the box.
Just a tiny bit, so that she could have a little peek, you see,
and then she was going to close it up again. Just a little, tiny
peek...It was her wedding gift, after all...
 
Bad move. No sooner had Pandora opened the box, that she
realized her mistake. A foul smell filled the air and she heard
swarming and rustling inside. In horror she slammed the lid
shut, but alas it was too late! The evil had been unleashed!
 
You see, the vindictive gods had each put something harmful
inside the box. All the plagues and sorrows known to
humanity were released once Pandora opened the jar. Old
Age, Sickness, Insanity, Pestilence, Vice, Passion, Greed,
Crime, Death, Theft, Lies, Jealousy, Famine, the list went on
and on...every evil, that until then had been trapped inside the
gift from the gods, was now loosed upon the earth.
 
First the scourges stung Pandora and Epimetheus on every
part of their body, then the evils scattered throughout the
world and mixed with the good, so that they were
indistinguishable, and humans had a hard time telling
between the two extremes. Entering a house, these monster
hang from the rafters and bide their time, waiting for the
perfect moment to swoop down and sting their victim,
bringing pain, pestilence, sorrow and death.
 
Woe was Pandora! The poor girl was terror­stricken at what
she had caused, and at this unexpected eruption of evil. But
just as she thought all was lost, one little Sprite, a solitary
good thing, hidden at the bottom of the jar, flew out.
 
It was Hope! Deep down inside the hateful jar was the only
thing that has sustained humanity in times of sorrow, pain
and misery ­ Hope. The endless Hope that things will soon
get better. And it's this Hope that keeps us going to this very

the doorway, as if the
mysterious golden box was
calling to her.
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All the plagues and sorrows
known to humanity were
released once Pandora
opened the jar. Old Age,
Sickness, Insanity, Pestilence,
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day, our sole comfort in times of misfortune.
 
But before you go blaming all of society's ills on poor lovely
Pandora, the first woman and the ultimate pariah, first
consider the following question: Would you have been
disciplined enough to keep the jar/box shut, or would you,
like Pandora, let your curiosity get the best of you?
 
Hey, if it was MY wedding gift, I'd be opening it! Just so I
could send a Thank You note!
 
Here's an interesting aside: At a still later period, rather
than all the ills of the world, the box was said to have
contained all the blessings of the gods. These were meant
to have been preserved for the future benefit of the human
race. Pandora was instructed never to open the box, but
once again her curiosity got the better of her, and she had a
peek.
 
The winged blessings at once took flight and escaped, rarely
to be seen again. If only Pandora had kept the box closed!
Who knows what our world would be like!
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TEACHER NAME Lesson # 

Jenny Umbarger 2 

MODEL CONTENT AREA GRADE LEVEL 

Taba Concept Development 
English Language Arts 

Social Studies 
Information Skills 

6-8 

CONCEPTUAL LENS LESSON TOPIC 

Perceptions Evaluating News Sources for the Truth 

LEARNING OBJECTIVES (from State/Local Curriculum) 

NC English Language Arts Standards 
CCSS.ELA-Literacy.CCRA.R.1 Read closely to determine what the text says explicitly and to make logical inferences 
from it; cite specific textual evidence when writing or speaking to support conclusions drawn from the text. 
CCSS.ELA-Literacy.CCRA.R.7 Integrate and evaluate content presented in diverse media and formats, including 
visually and quantitatively, as well as in words. 
CCSS.ELA-Literacy.CCRA.R.8 Delineate and evaluate argument and specific claims in a text, including the validity of 
the reasoning as well as the relevance and sufficiency of evidence. 
 
NC Social Studies Standards 
6.C.1.1 Analyze how cultural expressions reflected the values of civilizations, societies and regions (e.g., oral 
traditions, art, dance, music, literature, and architecture). 
7.C.1 Understand how cultural values influence relationships between individuals, groups and political entities in 
modern societies and regions. 
7.C.1.2 Explain how cultural expressions (e.g. art, literature, architecture and music) influence modern society. 
 
NC Information and Technology Essential Standards (ITES) 
SI.1.1 Analyze/Evaluate resources for reliability. 
SI.1.3 Analyze resources for point of view, bias, values, or intent of information. 
 

THE ESSENTIAL UNDERSTANDING 
(What is the overarching idea students will understand as a result of 

this lesson?   

THE ESSENTIAL QUESTION 
(What question will be asked to lead students to “uncover” the 

Essential Understanding) 

Perceptions influence perspectives How do perceptions influence perspectives? 

CONTENT KNOWLEDGE 
(What factual information will students learn in this lesson?) 

PROCESS SKILLS 
(What will students be able to do as a result of this lesson?) 

Students will know: 

 The definition of post-truth (relating to or denoting 
circumstances in which objective facts are less 
influential in shaping public opinion than appeals to 
emotion and personal belief) 

 It is more important than ever to fact-check the 
news. 

 The impact of social media on how we receive 
information. 

 Bias, satire, and propaganda influence how we 
perceive information. 

 Students will be able to: 

 Compare and contrast multiple texts. 

 Identify factors that impact how we view the news. 

 Distinguish between fake news and real news. 

 Evaluate ways to avoid fake news. 

 Analyze the problems and potential consequences 
associated with the spread of fake news. 



GUIDING QUESTIONS 
What questions will be asked to support instruction?  

Include both  “lesson plan level” questions as well as questions designed to guide students to the essential understanding 

Pre-Lesson Questions: During Lesson Questions: Post Lesson Questions: 

 Why are there several tellings of 
the same Greek myths? 

 How do these different tellings 
demonstrate that perceptions 
influence perspectives? 

 What happens when the news 
we get isn’t factual? 

 What are some of the factors 
that influence our perceptions 
of the truth in news? 

 How might these perceptions of 
truthful news influence our 
perspectives about news 
stories? 

 How do we determine whether 
or not sources are credible and 
reliable?  

 
 

 What are some things you found 
that influence the truth/our 
perception of the truth in news 
and news reporting? 

 Which of these items seem like 
they belong together? 

 What could you call each of the 
groups you formed? 

 How could some items go in 
more than one group? 

 How did you decide where to 
put them since they could only 
be listed once? 

 

 What made this challenging? 
 How did you decide what items 

fit together? 
 How did things change from the 

first grouping to the second? 
 How do we find truth in the 

news? 
 Why should we be skeptical of 

what we read/see/hear in the 
news? 

 How can we determine whether 
or not sources are reliable? 

 What could be/are some of the 
consequences of news that is 
not factual? 

 How do we determine what is 
the truth and what is our 
interpretation? 

 How do perceptions influence 
the truth in news reporting? 

 How do perceptions influence 
our perspectives of the news? 

DIFFERENTIATION 
(Describe how the planned learning experience has been modified to meet the needs of gifted learners. Note: Modifications may be in one or 

more of the areas below. Only provide details for the area(s) that have been differentiated for this lesson. 

Content Process Product Learning Environment 

 Use of both videos and 
articles to address 
different learning styles. 
Taba lesson plan model. 
Depth/complexity icons of 
ethics and multiple 
perspectives. 
 

 
 
 

Student groupings (may be 
dependent upon students 
in class). 

 
PLANNED LEARNING EXPERIENCES   

(What will the teacher input? What will the students be asked to do? For clarity, please provide detailed instructions) 

Engage and Connect - This phase focuses on piquing students’ interest and helping them access prior knowledge. This is the introduction to the 
lesson that motivates or hooks the students. 
 

Remind students how yesterday we determined that our different experiences (of life, upbringing, education, 
exposure, etc.) all assist in shaping our outlook to life and the surrounding environment—our way of seeing the 
world. As a result of our interpretation, or perception, we have different perspectives. Today we are going to start 
with exploring different perspectives to think about how these might be influence by perceptions. 
 
Show this version of Pandora. Ask students to think about how this version is similar to and different from the 
version from yesterday. Provide students a copy of text from the online version and instruct them to compare and 
contrast the two on the Venn diagram provided. Read the story of Pandora from D’aulaires’ Book of Greek Myths, 
provide them with version here. After reading/viewing all versions, have students complete a four-circle Venn 

http://myths.e2bn.org/mythsandlegends/playstory562-pandoras-box.html
https://drive.google.com/file/d/0B0X4vtMKWwN8dDY5TExHN0JXMDQ/view?usp=sharing
https://drive.google.com/file/d/0B0X4vtMKWwN8T1FTLWxUNHR4b0E/view?usp=sharing
https://drive.google.com/file/d/0B0X4vtMKWwN8eTcwZThDZVlfNVk/view?usp=sharing


diagram to compare and contrast the four versions. Ask students “Why are there several tellings of the same 
myths?” Discuss and share the following points as needed: 

 As passed down orally, they were conditioned by the city or geographical area in which they developed, by 
the period in which they were created, and by the cultural milieus in which they were refined and fleshed 
out 

 We know of some myths we know of others only from archaeological sources (scenes illustrated on vases, 
in bronzes, in reliefs, on sarcophagi, and in decorative architecture elements from all ages) 

 while a lively oral tradition continued, shaping and changing the myths and adapting them to changing 
circumstances 

 difficulties encountered by modern-day interpreters in reading these stories correctly after thousands of 
years 

(These are taken from http://theunboundedspirit.com/ancient-greek-mythology/.) 
Ask students “How do these different tellings demonstrate that perceptions influence perspectives?” 
 
Explain that there a variety of situations when how we perceive something can influence our perspective on it. One 
of these is the news. Show students the video “Why News Matters” to get them thinking about the news. Discuss 
the reasons news is important based on the video and ensure discussion includes how the video addresses such 
things as well-sourced, separating news from noise, reliability, credibility, and to help make decisions. What 
happens when the news we get isn’t factual? “Post-truth” is the OED’s word of the year for 2016 and is defined as 
“relating to or denoting circumstances in which objective facts are less influential in shaping public opinion than 
appeals to emotion and personal belief.” Other buzz words related to the news right now are “fake news” and 
“alternative facts.” Ask students remaining pre-lesson questions and allow for discussion: 

 What are some of the factors that influence our perceptions of the truth in news? 
 How might these perceptions of truthful news influence our perspectives about news stories? 
 How do we determine whether or not sources are credible and reliable?  

 
Explore - In this phase, the students have experiences with the concepts and ideas of the lesson. Students are encouraged to work together 
without direct instruction from the teacher. The teacher acts as a facilitator. Students observe, question, and investigate the concepts to develop 
fundamental awareness of the nature of the materials and ideas. 

 

Listing 
Review definitions of perceptions and perspectives. Students will watch two short TED-Ed video clips “How to 
Choose Your News” (4:48) and “How False News Can Spread” (3:41) and read the article “How Fake News Goes 
Viral: A Case Study.” Give students a copy of the Taba groupings graphic organizer. As they view and read these, 
students will list the words and/or phrases which relate to perceptions and/or perspectives or the relationship 
between the two in news reporting and truth in news reporting. Students will share their lists to generate one 
complete list as a class. 
 
Explain - Students communicate what they have learned so far and figure out what it means. This phase also provides an opportunity for teachers 
to directly introduce a concept, process, or skill to guide students toward a deeper understanding. 
 

Grouping and Labeling 
Ask students, “Which of these items seem like they belong together?” Using the class-generated list, students (with 
a partner or in small groups) will organize the items into categories based on what they view as similarities between 
the items. Instruct students that there must be a minimum of four groups, and items cannot be included in more 
than one category. Teacher will circulate during this activity. Ask “What could you call each of the groups you 
formed?” Instruct students to label each group. Allow students to share responses. Guide discussion on the process 
and outcome: What made this challenging? How did you decide what items fit together?  
 
Elaborate —Allow students to use their new knowledge and continue to explore its implications. At this stage students expand on the concepts 
they have learned, make connections to other related concepts, and apply their understandings to the world around them in new ways 
 

Regrouping 
Ask students “How could some items go in more than one group?” “How did you decide where to put them since 
they could only be listed once?” Instruct students to take the original list and group the items differently but into a 

http://theunboundedspirit.com/ancient-greek-mythology/
https://youtu.be/7R0MHQiUDUU
https://youtu.be/q-Y-z6HmRgI
https://youtu.be/q-Y-z6HmRgI
https://youtu.be/cSKGa_7XJkg
https://drive.google.com/file/d/0B0X4vtMKWwN8bTR1LTRaZnNjUXM/view?usp=sharing
https://drive.google.com/file/d/0B0X4vtMKWwN8bTR1LTRaZnNjUXM/view?usp=sharing
https://drive.google.com/file/d/0B0X4vtMKWwN8OFZLRjJubk5qb0k/view?usp=sharing


minimum of three different groups. This time items CAN be listed in more than one group, but the category labels 
must be different. 
 
Evaluate:  This phase assesses both learning and teaching and can use a wide variety of informal and formal assessment strategies.  
 

Synthesizing 
Guide discussion on the process and outcome. Ask students the post-lesson questions: 
 What made this challenging? 
 How did you decide what items fit together? 
 How did things change from the first grouping to the second? 
 How do we find truth in the news? 
 Why should we be skeptical of what we read/see/hear in the news? 
 How can we determine whether or not sources are reliable? 
 What could be/are some of the consequences of news that is not factual? 
 How do we determine what is the truth and what is our interpretation? 
 How do perceptions influence the truth in news reporting? 
 
Provide students with a copy of the Evaluating a News Article infographic and Ten Questions for Fake News 
Detection checklist and discuss how these can be useful in finding the truth. After reviewing these, ask students 
how do perceptions influence perspectives of the news? 
 
Introduce the first part of the performance task to students: 

You are a budding journalist and are applying for a job as a reporter for The Greek Enquirer, the tabloid 
newspaper of Ancient Greece. As part of your application, you must submit a sample feature human-
interest article based on a current event—something involving the Greek gods/goddesses, myths, or 
mythical creatures. 
 

Instruct students to choose the Greek myth or mythological figure (god/goddess, hero, monster, etc.) on which they 
will base their article. Allow additional time to explore their topic using various websites in addition to the book: 
http://greekmyths4kids.com/ 
https://greekgodsandgoddesses.net/ 
http://www.mythweb.com/ 
http://myths.e2bn.org/mythsandlegends/ 
https://www.greekmythology.com/ 
 

 

https://drive.google.com/file/d/0B0X4vtMKWwN8QW1UUXJrRnZGUlU/view?usp=sharing
https://drive.google.com/file/d/0B0X4vtMKWwN8S0ZyWFNwclBibkE/view?usp=sharing
https://drive.google.com/file/d/0B0X4vtMKWwN8S0ZyWFNwclBibkE/view?usp=sharing


6/16/2017 Text only version of Pandora's Box

http://myths.e2bn.org/mythsandlegends/textonly562­pandoras­box.html 1/2

Custom Search

Pandora's Box

Text only version
 
Has your curiosity ever got you into trouble? Have you ever
been so desperate to know a secret that you took no notice of
a warning? All through history there are stories of people
being told not to open doors, caskets, cupboards, gates and
all sorts of other things and, in so many of the stories, the
people just did not listen. One person who did not listen was
Pandora. Her story comes from Ancient Greece and her
curiosity brought a whole heap of trouble!
 
In ancient Greece there were two brothers named Epimetheus
and Prometheus. They upset the gods and annoyed the most
powerful of all Gods, Zeus, in particular. This was not the first
time humans had upset Zeus, and once before, as
punishment, he had taken from humans the ability to make
fire. This meant they could no longer cook their meat and
could not keep themselves warm.
 
However, Prometheus was clever and he knew that, on the
Isle of Lemnos, lived Hephaestos, the blacksmith. He had a
fire burning to keep his forge hot. Prometheus travelled to
Lemnos and stole fire from the blacksmith. Zeus was furious
and decided that humans had to be punished once and for all
for their lack of respect.
 
Zeus came up with a very cunning plan to punish the two
brothers. With the help of Hephaestos, he created a woman
from clay. The goddess Athene then breathed life into the
clay, Aphrodite made her very beautiful and Hermes taught
her how to be both charming and deceitful. Zeus called her
Pandora and sent her as a gift to Epimetheus.
 
His brother Prometheus had warned him not to accept any
gifts from the gods but Epimetheus was completely charmed
by the woman and thought Pandora was so beautiful that she
could never cause any harm, so he agreed to marry her.
 
Zeus, pleased that his trap was working, gave Pandora a
wedding gift of a beautiful box. There was one very, very
important condition however, that she must never opened the
box. Pandora was very curious about the contents of the box
but she had promised that she would never open it.
 
All she could think about was; what could be in the box? She
could not understand why someone would send her a box if
she could not see what was in it. It seemed to make no sense
at all to her and she could think of nothing else but of
opening the box and unlocking its secrets. This was just what
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Zeus had planned.
 
Finally, Pandora could stand it no longer. When she knew
Epimetheus was out of sight, she crept up to the box, took
the huge key off the high shelf, fitted it carefully into the
lock and turned it. But, at the last moment, she felt a pang of
guilt, imagined how angry her husband would be and quickly
locked the box again without opening the lid and put the key
back where she had found it. Three more times she did this
until, at last, she knew she had to look inside or she would go
completely mad!
 
She took the key, slid it into the lock and turned it. She took a
deep breath, closed her eyes and slowly lifted the lid of the
box. She opened her eyes and looked into the box, expecting
to see fine silks, gowns or gold bracelets and necklaces or
even piles of gold coins.
 
But there was no gleam of gold or treasure. There were no
shining bracelets and not one beautiful dress! The look of
excitement on her face quickly turned to one of
disappointment and then horror. For Zeus had packed the box
full of all the terrible evils he could think of. Out of the box
poured disease and poverty. Out came misery, out came
death, out came sadness ‐ all shaped like tiny buzzing moths.
 
The creatures stung Pandora over and over again and she
slammed the lid shut. Epimetheus ran into the room to see
why she was crying in pain. Pandora could still hear a voice
calling to her from the box, pleading with her to be let out.
Epimetheus agreed that nothing inside the box could be worse
than the horrors that had already been released, so they
opened the lid once more.
 
All that remained in the box was Hope. It fluttered from the
box like a beautiful dragonfly, touching the wounds created
by the evil creatures, and healing them. Even though Pandora
had released pain and suffering upon the world, she had also
allowed Hope to follow them.
 

Copyright © E2BN 2006 | Contact Us | Accessibility

http://www.e2bn.org/
http://myths.e2bn.org/about/contact.php
http://myths.e2bn.org/about/accessibility.php


Pandora’s Box 

 



Pandora’s Box 

 



6/16/2017 Ancient Greek Myth for Kids: Pandora's Box ­ Ancient Greek Myth for Kids

http://greece.mrdonn.org/greekgods/pandora.html 1/1

Pandora's Box
Ancient Greek Myths for Kids

As the story goes ...

Once up a time, a long time ago, there were two brothers named Epimetheus and Prometheus. They were good gods. They
had good hearts. They were good friends.

One day, Prometheus got in trouble with Zeus. Angry over something or other, Zeus had declared that man did not deserve
fire. Because he had a kind heart, and he knew how much man needed fire for food and warmth, Prometheus gave man the
secret of fire even though Zeus had told all the gods not to do that. Zeus was furious that his order had been ignored. As
punishment, Zeus chained Prometheus to a rock for many years.

But that was not enough punishment, not for Zeus. Once Prometheus was chained to a rock, Zeus went after Prometheus'
brother, the gentle, kind­hearted Epimetheus. Zeus did not chain Epimetheus to a rock. Zeus had a more sneaky punishment
in mind.

First, Zeus ordered the gods' handyman, the maker of things ­ Hephaestus ­ to make Zeus a daughter. Hephaestus made a
woman out of clay, a beautiful woman. He brought her to life, and then brought her to Zeus. Zeus named his lovely new
daughter Pandora.

Zeus knew that Epimetheus was lonely. Zeus told Epimetheus that his brother, Hephaestus, had to be punished and that's why
he was chained to a rock, but he felt sorry that this punishment left Epimetheus without the company of his brother. That's
why Zeus had decided to give Pandora in marriage to Epimetheus. It was not the truth of course, but then nearly everyone in
the ancient Greek world knew better than to believe the mighty Zeus. 

Epimetheus was kind­hearted and gentle and thoughtful, but he was no fool. He knew Zeus was up to something. But he
loved Pandora at first sight.

Zeus gave the newlyweds a gift. Some say it was a jar. Some say it was a box. Whatever it was, it was locked. It came with a
note. The note said: "DO NOT OPEN." Attached to the note was a key. It was all very curious.

You can guess what happened next. It was Pandora whose curiosity got the better of her. One day, she used the key to open
the box. As she raised the lid, out flew all the bad things in the world today ­ envy, sickness, hate, disease. Pandora slammed
the lid closed, but it was too late.

Epimetheus heard her weeping. He came running. Pandora opened the lid to show him it was empty. Quickly, before she
could slam the lid shut, one tiny bug flew out. He gave Pandora a big buggy smile in thanks for his freedom and flew away.
That tiny bug was named Hope. And Hope made all the difference in the world.
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How Fake News Goes Viral: A Case
Study
By SAPNA MAHESHWARI

Images posted on Twitter by a marketer in Austin, Tex., the day after the presidential election.

Eric Tucker, a 35-year-old co-founder of a marketing company in Austin,

Tex., had just about 40 Twitter followers. But his recent tweet about paid

protesters being bused to demonstrations against President-elect

Donald J. Trump fueled a nationwide conspiracy theory — one that Mr.

Trump joined in promoting. 

Mr. Tucker's post was shared at least 16,000 times on Twitter and more

than 350,000 times on Facebook. The problem is that Mr. Tucker got it

wrong. There were no such buses packed with paid protesters.

But that didn't matter.

While some fake news is produced purposefully by teenagers in the

Balkans (https://www.buzzfeed.com/craigsilverman/how-macedonia-

became-a-global-hub-for-pro-trump-misinfo?

utm_term=.nw549gpAPk#.kf5W5Lx0qJ) or entrepreneurs in the

United States (https://www.washingtonpost.com/news/the-

intersect/wp/2016/11/17/facebook-fake-news-writer-i-think-donald-

trump-is-in-the-white-house-because-of-me/?tid=sm_tw) seeking to

make money from advertising, false information can also arise from

misinformed social media posts by regular people that are seized on and

spread through a hyperpartisan blogosphere.

Here, The New York Times deconstructs how Mr. Tucker’s now-deleted

declaration on Twitter the night after the election turned into a fake-

news phenomenon. It is an example of how, in an ever-connected world

https://www.buzzfeed.com/craigsilverman/how-macedonia-became-a-global-hub-for-pro-trump-misinfo?utm_term=.nw549gpAPk#.kf5W5Lx0qJ
https://www.washingtonpost.com/news/the-intersect/wp/2016/11/17/facebook-fake-news-writer-i-think-donald-trump-is-in-the-white-house-because-of-me/?tid=sm_tw
https://www.nytimes.com/
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where speed often takes precedence over truth, an observation by a

private citizen can quickly become a talking point, even as it is being

proved false.

Nov. 9, shortly after 8 p.m. Eastern

Snopes

Mr. Tucker, who had taken photos of a large group of buses he saw near

downtown Austin earlier in the day because he thought it was unusual,

saw reports of protests against Mr. Trump in the city and decided the

two were connected. He posted three of the images with the declaration:

“Anti-Trump protestors in Austin today are not as organic as they seem.

Here are the busses they came in. #fakeprotests #trump2016 #austin”

Mr. Tucker said he had performed a Google search to see if any

conferences were being held in the area but did not find anything. (The

buses were, in fact, hired by a company called Tableau Software, which

was holding a conference that drew more than 13,000 people.)

“I did think in the back of my mind there could be other explanations,

but it just didn’t seem plausible,” he said in an interview, noting that he

had posted as a “private citizen who had a tiny Twitter following.”

He added, “I’m also a very busy businessman and I don’t have time to

fact-check everything that I put out there, especially when I don’t think

it’s going out there for wide consumption.”

Nov. 10, 12:49 a.m. Eastern
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Several hours later, the first important step occurred. Mr. Tucker’s tweet

was posted

(https://www.reddit.com/r/The_Donald/comments/5c6ag1/breaking_they_found_the_buses_dozens_lined_up/)

to the main Reddit community for Mr. Trump under the heading:

“BREAKING: They found the buses! Dozens lined up just blocks away

from the Austin protests.” It quickly generated more than 300

comments, some of which blamed the protests on George Soros, the

liberal billionaire philanthropist, who is a frequent target of the group.

Nov. 10, around 9 a.m. Eastern
The next morning, the frenzy began. A user on Free Republic, a

conservative discussion forum, linked

(http://www.freerepublic.com/focus/f-news/3492176/posts) to the

Reddit thread about Mr. Tucker’s post, increasing the attention and

spreading it further into the online world. Later, Facebook pages like

(https://www.facebook.com/permalink.php?

story_fbid=1139002346176899&id=568187893258350) Robertson Family

Values, which is named for but not affiliated with the stars of “Duck

Dynasty,” and Donald Trump Commander in Chief 2020, linked to the

Free Republic discussion. Those posts were shared more than 5,000

times each, and more than 300,000 Facebook users have linked to the

Free Republic thread.

https://www.reddit.com/r/The_Donald/comments/5c6ag1/breaking_they_found_the_buses_dozens_lined_up/
http://www.freerepublic.com/focus/f-news/3492176/posts
https://www.facebook.com/permalink.php?story_fbid=1139002346176899&id=568187893258350
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Nov. 10, late morning through the afternoon
Sean Hughes, the director of corporate affairs for the bus company

Coach USA North America, said he learned about the rumor involving

its vehicles after receiving a couple of curious emails and hearing from a

friend in New Jersey who had seen the claim on Facebook and wanted

to know if it was true.

A reporter at the Fox television station in Austin contacted Mr. Hughes

later that day, and he responded with a statement

(http://www.fox5ny.com/news/216900687-story) noting that “at no

point were Coach USA buses involved in the Austin protests.” But that

did little to stem the online furor.

“That reporter said, ‘You’re probably going to get a lot more phone calls

because it’s all over the place,’” Mr. Hughes said in an interview on

Thursday.

“You’re the second journalist to actually call me to see what was going

on, no bloggers or anything, and we’re easily accessible on our website,”

Mr. Hughes said.

http://www.fox5ny.com/news/216900687-story
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He added, “I just kind of wish people looked into facts before they go

ahead and do something like that, because it could be easily debunked

based on a quick phone call or two, or a couple emails.”

During this time, Mr. Tucker was replying to queries on Twitter about

whether he had proof to support his claim. He confirmed in a post that

he “did not see loading or unloading” but that the buses were “quite

near protests at right timing.” That admitted lack of evidence, however,

had little effect. By about noon, Mr. Tucker’s initial post had been

retweeted and liked

(https://www.facebook.com/raeannnews/posts/694430087375471:0)

more than 5,000 times. There was more to come.

Nov. 10, evening

Around 6 p.m., the conservative blog Gateway Pundit posted a story

using Mr. Tucker’s images under the headline “Figures. Anti-Trump

Protesters Were Bussed in to Austin #FakeProtests.” The post, which

included a mention of “Soros money,” has been shared on Facebook

more than 44,000 times, according to statistics on the website

(http://www.thegatewaypundit.com/2016/11/figures-anti-trump-

protesters-bussed-austin-fakeprotests/).

@stevendenoon I did not see loading or unloading. There were
even more busses than in pics. Quite near protests at right
timing.
11:06 AM ­ 10 Nov 2016

   4   10

10 NovIsraeli News Live @stevendenoon
@erictucker Erid were you able to verify these were protesters
after they unloaded?

erictucker  
@erictucker

 Follow

https://www.facebook.com/raeannnews/posts/694430087375471:0
http://www.thegatewaypundit.com/2016/11/figures-anti-trump-protesters-bussed-austin-fakeprotests/
https://twitter.com/stevendenoon
https://twitter.com/erictucker/status/796745803519954945
https://twitter.com/intent/tweet?in_reply_to=796745803519954945
https://twitter.com/intent/retweet?tweet_id=796745803519954945
https://twitter.com/intent/like?tweet_id=796745803519954945
https://twitter.com/stevendenoon/status/796664215108993024
https://twitter.com/stevendenoon
https://twitter.com/erictucker
https://twitter.com/erictucker
https://support.twitter.com/articles/20175256
https://twitter.com/erictucker
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The story line became a prominent one throughout the conservative

blogosphere, with other sites incorporating Mr. Tucker’s tweet into posts

about paid protesters, referring to him as an eyewitness in Austin.  

Then, shortly after 9 p.m., Mr. Trump sent this tweet:  

Mr. Tucker considered deleting his tweet about the buses, but Mr.

Trump’s message emboldened him. “I figured if he were to say

something like that, I might be barking up the same tree,” Mr. Tucker

said.

When asked if Mr. Trump might have been relying, at least tangentially,

on the erroneous message he had sent about the buses, Mr. Tucker said,

“I don’t want to say why Trump tweeted when he tweeted. I just don’t

know and I truthfully don’t think any of us will ever know.”

Nov. 11
Doreen Jarman, a spokeswoman for Tableau, said the company issued a

statement to the local television station KVUE and The Austin

American-Statesman on Nov. 11, saying that the buses were connected

to the company’s conference.

The American-Statesman posted an article

(http://austin.blog.statesman.com/2016/11/11/anti-trump-protesters-in-

austin-not-bused-in-contrary-to-twitter-verse/) online shortly after

noon, said Asher Price, the article’s author. Around 2 p.m., Mr. Tucker

tweeted a link to his blog, where he acknowledged that he could have

been “flat wrong,” and mentioned that he had voted for Gary Johnson.

The rumor-checking website Snopes also debunked

(http://www.snopes.com/anti-trump-protesters-bused-into-austin/) the

claim that the buses were connected to any protests. None of this

seemed to have much impact.

Mr. Tucker’s initial tweet continued to generate thousands of shares on

Facebook through Free Republic and pages like Right Wing News

(https://www.facebook.com/OfficialRightWingNews/posts/1591918240868299)

and Joe the Plumber.

(https://www.facebook.com/TheRealJoethePlumber/posts/10154225318254296)

Just had a very open and successful presidential election. Now
professional protesters, incited by the media, are protesting.
Very unfair!
9:19 PM ­ 10 Nov 2016

   68,330   228,594

Donald J. Trump  
@realDonaldTrump

 Follow

http://austin.blog.statesman.com/2016/11/11/anti-trump-protesters-in-austin-not-bused-in-contrary-to-twitter-verse/
http://www.snopes.com/anti-trump-protesters-bused-into-austin/
https://www.facebook.com/OfficialRightWingNews/posts/1591918240868299
https://www.facebook.com/TheRealJoethePlumber/posts/10154225318254296
https://twitter.com/realDonaldTrump/status/796900183955095552
https://twitter.com/intent/tweet?in_reply_to=796900183955095552
https://twitter.com/intent/retweet?tweet_id=796900183955095552
https://twitter.com/intent/like?tweet_id=796900183955095552
https://twitter.com/realDonaldTrump
https://support.twitter.com/articles/20175256
https://twitter.com/realDonaldTrump
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After midnight, Mr. Tucker deleted his original tweet, then posted an

image of it stamped with the word “false” for posterity. It did not receive

much attention.

After a week, that message had 29 retweets and 27 likes. The Snopes

article has been shared about 5,800 times according to its website, a

fraction of the number for the fake version of the news. Faced with the

impact of his initial tweet, Mr. Tucker, who now has about 960 Twitter

followers, allowed himself a moment of reflection.

“Anytime you see me in the future going out there where I think there’s

going to be a big audience, I can assure you I’m going to try my best to

be balanced with the facts and be very clear about what is opinion and

what is not,” Mr. Tucker said.

If he could go back, he said, “I might have still tweeted it but very

differently. I think it goes without saying I would have tried to make a

more objective statement.”

https://twitter.com/erictucker/status/797317379411836928/photo/1
https://twitter.com/erictucker/status/797317379411836928/photo/1
https://support.twitter.com/articles/20175256
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Trending (https://www.nytimes.com/trending/)

And BOOM! The old big bad post is gone! Its memory shall live
on! Thanks all! Let's keep the conversation moving!
blog.erictucker.com/2016/11/11/why…
12:57 AM ­ 12 Nov 2016

   61   78

erictucker  
@erictucker

 Follow

https://www.nytimes.com/trending/
https://www.nytimes.com/2017/06/16/us/politics/trump-investigation-comey-russia.html
https://t.co/DHz37Le9i8
https://twitter.com/erictucker/status/797317379411836928
https://twitter.com/intent/tweet?in_reply_to=797317379411836928
https://twitter.com/intent/retweet?tweet_id=797317379411836928
https://twitter.com/intent/like?tweet_id=797317379411836928
https://twitter.com/erictucker/status/797317379411836928/photo/1
https://twitter.com/erictucker
https://twitter.com/erictucker
https://twitter.com/erictucker/status/797317379411836928/photo/1
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3.	 Consider the headline or main message: 

	 a.	 Does it use excessive punctuation(!!) or ALL CAPS for emphasis? 

	 b.	 Does it make a claim about containing a secret or telling you something that “the media” doesn’t want you to know?

	 c.	 Don’t stop at the headline! Keep exploring.

TEN QUESTIONS FOR 
^
 NEWS DETECTION

1.	 Gauge your emotional reaction:
	 Is it strong? Are you angry? Are you intensely hoping that the information turns out to be true? False?

2.	 Reflect on how you encountered this. Was it promoted on a website? Did it show up in a social media feed? Was it sent to you by 
	 someone you know?

4.	 Is this information designed for easy sharing, like a meme? YES    |    NO

YES    |    NO

YES    |    NO

YES    |    NO

Use the questions below to assess the likelihood that a piece of information is fake news. The more red flags 
you circle, the more skeptical you should be!

FAKE
www.checkology.org

5.	 Consider the source of the information: 

	 a.	 Is it a well-known source?

	 b.	 Is there a byline (an author’s name) attached to this piece?

	 c.	 Go to the website’s “About” section: Does the site describe itself as a “fantasy news” or “satirical news” site? 

	 d.	 Does the person or organization that produced the information have any editorial standards?

	 e.	 Does the “contact us” section include an email address that matches the domain (not a Gmail or Yahoo email address)?

	 f.	 Does a quick search for the name of the website raise any suspicions?

6.	 Does the example you’re evaluating have a current date on it? 

7.	 Does the example cite a variety of sources, including official and expert sources? Does the information this example provides appear in reports from  
	 (other) news outlets? 

8.	 Does the example hyperlink to other quality sources? In other words, they haven’t been altered or taken from another context?

9.	 Can you confirm, using a reverse image search, that any images in your example are authentic (in other words, sources that haven’t been  

	 altered or taken from another context)?

10. 	 If you searched for this example on a fact-checking site such as Snopes.com, FactCheck.org or PolitiFact.com, is there a fact-check that labels it  
		  as less than true? 

YES    |    NO

YES    |    NO

YES    |    NO

YES    |    NO

YES    |    NO

YES    |    NO

YES    |    NO

YES    |    NO

YES    |    NO

YES    |    NO

YES    |    NO

REMEMBER:

•	 It is easy to clone an existing website and create fake tweets to fool people.
•	 Bots are extremely active on social media and are designed to dominate conversations and spread propaganda.
•	 Fake news and other misinformation often use a real image from an unrelated event.
•	 Debunk examples of misinformation whenever you see them. It’s good for democracy!

Visit www.checkology.org for a comprehensive collection of news literacy e-learning experiences and other resources from NLP.

www.thenewsliteracyproject.org

http://www.checkology.org
http://www.checkology.org
http://www.thenewsliteracyproject.org
http://www.thenewsliteracyproject.org


TEACHER NAME Lesson # 

Jenny Umbarger 3 

MODEL CONTENT AREA GRADE LEVEL 

Bruner 
English Language Arts 

Social Studies 
6-8 

CONCEPTUAL LENS LESSON TOPIC 

Perceptions News Stories and Tabloid News 

LEARNING OBJECTIVES (from State/Local Curriculum) 

NC English Language Arts Standards 
RI.6.1 Cite textual evidence to support analysis of what the text says explicitly as well as inferences drawn from the 
text. 
RI.6.7 Integrate information presented in different media or formats (e.g., visually, quantitatively) as well as in words 
to develop a coherent understanding of a topic or issue. 
RI.7.5 Analyze the structure an author uses to organize a text, including how the major sections contribute to the 
whole and to the development of the ideas. 
RI.8.6 Determine an author’s point of view or purpose in a text and analyze how the author acknowledges and 
responds to conflicting evidence or viewpoints. 
W.6-8.3 Write narratives to develop real or imagined experiences or events using effective technique, relevant 
descriptive details, and well-structured event sequences. 
W.6-8.4 Produce clear and coherent writing in which the development, organization, and style are appropriate to 
task, purpose, and audience. 
SL.6-8.1 Engage effectively in a range of collaborative discussions (one-on-one, in groups, and teacher-led) with 
diverse partners on topics, texts, and issues, building on others’ ideas and expressing their own clearly.  
SL.6.2 Interpret information presented in diverse media and formats (e.g., visually, quantitatively, orally) and explain 
how it contributes to a topic, text, or issue under study. 
SL.8.5 Integrate multimedia and visual displays into presentations to clarify information, strengthen claims and 
evidence, and add interest. 
L.6-8.1 Demonstrate command of the conventions of standard English grammar and usage when writing or speaking. 
L.6-8.2 Demonstrate command of the conventions of standard English capitalization, punctuation, and spelling when 
writing. 
L.6-8.3 Use knowledge of language and its conventions when writing, speaking, reading, or listening. 
L.6-8.6 Acquire and use accurately grade-appropriate general academic and domain-specific words and phrases; 
gather vocabulary knowledge when considering a word or phrase important to comprehension or expression. 
 
NC Social Studies Standards 
6.C.1.1 Analyze how cultural expressions reflected the values of civilizations, societies and regions (e.g., oral 
traditions, art, dance, music, literature, and architecture). 
 
NC Information and Technology Essential Standards (ITES) 
TT.1.3 Use appropriate technology tools and other resources to design products to share information with others 
(e.g. multimedia presentations, Web 2.0 tools, graphics, podcasts, and audio files). 
 

THE ESSENTIAL UNDERSTANDING 
(What is the overarching idea students will understand as a result of 

this lesson?   

THE ESSENTIAL QUESTION 
(What question will be asked to lead students to “uncover” the 

Essential Understanding) 

Perceptions influence perspectives How do perceptions influence perspectives? 

  



CONTENT KNOWLEDGE 
(What factual information will students learn in this lesson?) 

PROCESS SKILLS 
(What will students be able to do as a result of this lesson?) 

Students will know: 

 The different types of newspaper writing (news 
stories, feature stories, editorials). 

 The structure and characteristics of news stories, 
feature stories, and editorials (see Planned Learning 
Experiences for specifics) 

 The types of feature stories (news features, 
personality profiles, human-interest features). 

 The history of tabloid newspapers. 

 The difference between hard news and tabloid 
news. 

 The techniques used to write tabloid headlines. 
 

Students will be able to: 

 Synthesize information from a variety of sources. 

 Differentiate between hard news and tabloid news. 

 Analyze a news article for the characteristics of a 
feature story. 

 Incorporate the characteristics of feature 
stories/tabloid news into their writing. 

 Justify how perceptions influence perspectives. 
  

GUIDING QUESTIONS 
What questions will be asked to support instruction?  

Include both  “lesson plan level” questions as well as questions designed to guide students to the essential understanding 

Pre-Lesson Questions: During Lesson Questions: Post Lesson Questions: 

 How do perceptions influence 
perspectives in news reporting? 

 What do journalists do? 
 What do journalists look like? 
 What are some places in which 

journalists work? 
 What are some tools they use in 

their work? 
 What are some methods 

journalists use to gather 
information? 

 What rules impact how 
journalists work? 

 What are some characteristics 
journalists should possess? 

 What are different tasks a 
journalist might do? 

 How has the job of a journalist 
changed over time? 

 What is the process a journalist 
goes through to get a story 
published? 

 What role do perceptions play in 
the field of journalism? 

 How might perceptions of a 
journalist impact his/her job? 

 How might a journalist’s 
perception influence his/her 
perspective?  

 How might perceptions of a 
journalist change their 
perspective over time? 

 What are the elements of a 
news story? 

 Which type of news stories 
would be most likely to allow for 
a journalist’s perception to 
influence interpretation and 
why? 

 How might perception impact 
elements of a news story in 
different ways? 

 What are the techniques used to 
write tabloid headlines? 

 

 How is tabloid news different 
from “real” news? 

 What did you learn about being 
a journalist? 

 How would a journalist be 
impacted by perception? 

 What are the elements of news 
stories that allow for perception 
to influence perspective? 

  



DIFFERENTIATION 
(Describe how the planned learning experience has been modified to meet the needs of gifted learners. Note: Modifications may be in one or 

more of the areas below. Only provide details for the area(s) that have been differentiated for this lesson. 

Content Process Product Learning Environment 

 Use of Bruner model 
Use of both videos and 
articles for different 
learning styles. 

 
 
 
 
 

Student groupings (may be 
dependent upon students 
in class). 

PLANNED LEARNING EXPERIENCES   
(What will the teacher input? What will the students be asked to do? For clarity, please provide detailed instructions) 

Engage and Connect - This phase focuses on piquing students’ interest and helping them access prior knowledge. This is the introduction to the 
lesson that motivates or hooks the students. 
 

Have students reflect on previous day’s activities and lesson and ask “How do perceptions influence perspectives in 
news reporting?” 
 
Explain to students that today we are going to explore the role of a journalist. Instruct students to independently 
create a list of what they know about journalists. Provide students with the following questions to guide their 
thinking: 
 What do journalists do? 
 What do journalists look like? 
 What are some places in which journalists work? 
 What are some tools they use in their work? 
 What are some methods journalists use to gather information? 
 What rules impact how journalists work? 
 What are some characteristics journalists should possess? 
 
Have students share out and record responses so that the list is visible to all. Ask students to elaborate on their 
responses. 
 
Explore - In this phase, the students have experiences with the concepts and ideas of the lesson. Students are encouraged to work together without 
direct instruction from the teacher. The teacher acts as a facilitator. Students observe, question, and investigate the concepts to develop 
fundamental awareness of the nature of the materials and ideas. 
 

Show students the video on what a journalist does and provide the handout and have them add to their list. In 
addition to the questions above, have them consider the following: 
 What are different tasks a journalist might do? 
 How has the job of a journalist changed over time? 
 What is the process a journalist goes through to get a story published? 
 
Have students turn and talk to respond to these questions: 
 What role do perceptions play in the field of journalism? 
 How might a journalist’s perception influence his/her perspective? 
 How might perceptions of a journalist impact his/her job? 
 How might perceptions of a journalist change their perspective over time? 
 
Share out responses. 
 
Explain - Students communicate what they have learned so far and figure out what it means. This phase also provides an opportunity for teachers 
to directly introduce a concept, process, or skill to guide students toward a deeper understanding. 
 

Ask students “What are the elements of a news story?” (Anticipating answer related to who, what, where, when, 
why, and how.) Explain to students that in newspapers, there are three types of writing: hard-news, feature, and 
editorial. While the 5Ws and H are important in news stories, each type of writing has a different purpose and 
structure. 
 

https://youtu.be/p2R4DfW4Tok
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Hard-news stories 

 Factual and represent the real world—objective and formal writing 

 Purpose is to inform and educate the reader 

 Address who, what, when where, why, and how in an “inverted pyramid” style of writing in which 
important details are found at the top of the story and less important ones are toward the end  

 Includes a lead (to hook the reader’s interest by using strong verbs and a question, quotation or 
description), a body (offers more facts and details about the person, place or event cited in the first 
paragraph) and an end (answers any question the reader might have or make the reader think about 
what has been written) 

 
Feature stories 

 Focus on subjects that are timely, but they are not “hard” or “straight” news and often address the human-
interest side of current events 

 Informal stories designed to entertain, amuse, and stir emotions while informing 

 People-oriented—focus more on the who and maybe the why and/or how 

 Might include interviews, articles about special events, hobbies, and entertainment 

 Written to appeal to the senses and emotions with vivid descriptions, simple sentences, and shorter 
paragraphs 

 Uses less formal style of writing and more descriptive language and do not follow the inverted pyramid 
structure 

 Includes a lead (attention-getting hook), body (descriptive language, direct quotes, connection between 
topic and reader), and end but does not follow the inverted pyramid structure 

 
Editorials (may also be identified as Opinions or Commentary) 

 Represent a particular point of view on a topic and discredit others 

 Purpose is to persuade 

 Express the opinions of the newspaper (and of readers in “Letters to the Editor”) 

 Use persuasive language 

 Present position, provide facts and examples as supporting details, address and refute/discredit opposing 
points of view, and urge readers to take action 

 
Ask students “Which type of news stories would be most likely to allow for a journalist’s perception to influence 
perspective and why?” “How might perception impact elements of a news story in different ways?” 
 
 
Explain to students that there are three types of features. News features are based on an interesting angle or 
aspect of a news event. Personality profiles tell about successes, challenges or other interesting aspects of a person 
and his or her life. Human-interest features tell a story that is unusual or deals with something usual in an unusual 
way. Human interest feature stories are usually what makes up tabloid newspapers.  
 
Share with students the history of tabloids. Historically, mainstream newspapers in the US catered to businessmen 
and politicians because they cost about 6 cents per issue, which was nearly half a day’s pay for the working class. 
Publishers started printing a smaller version of the traditional newspaper (called broadsheet) that was easier to read 
on subway trains. Around this same time some newspapers started to focus more on human-interest stories that 
were written to appeal to the senses and emotions of readers with vivid descriptions, simple sentences, and shorter 
paragraphs. As a result, the smaller, “penny press” versions known as tabloids came to be known more for its 
content than the size. 
 
Share with students the features of tabloid-style writing and the comparison between tabloid and broadsheet. Show 
National Enquirer video clips with students and explain to students that this used to be the popular tabloid 
newspaper. 
 

https://drive.google.com/file/d/0B0X4vtMKWwN8TjJvd3BNMkdoc0k/view?usp=sharing
http://www.digitaldesk.org/external/sbolp/content/virtlc/mirror/tabframe.htm
https://drive.google.com/file/d/0B0X4vtMKWwN8azhuM3ZEVWZ2MHc/view?usp=sharing


Elaborate —Allow students to use their new knowledge and continue to explore its implications. At this stage students expand on the concepts 
they have learned, make connections to other related concepts, and apply their understandings to the world around them in new ways 
 

Have students complete the 5Ws and H graphic organizer for their myth/news story and then plan out their article 
with the Writing a Feature: Plan guide. 
 
Explain to students the various techniques writers used for tabloid headlines: alliteration, slang, exclamation, 
exaggeration, repetition, pun, and metaphors. Display images of various tabloids and have students identify which 
techniques are used in each of the headlines. 
 
Provide students with the expanded version of the performance task: 

You are a budding journalist and are applying for a job as a reporter for The Greek Enquirer, the tabloid 

newspaper of Ancient Greece. As part of your application, you must submit a sample feature human-

interest article based on a current event—something involving the Greek gods/goddesses, myths, or 

mythical creatures. As you write your article, be sure to incorporate the characteristics of tabloid news 

articles.Your article must be presented with a “Breaking News” headline (http://breakyourownnews.com—

see sample here). 

Have students generate their headline using the “Break Your Own News” site, incorporating the various techniques 

discussed. 

Evaluate:  This phase assesses both learning and teaching and can use a wide variety of informal and formal assessment strategies.  
 

Allow students to share their headlines. Evaluate student work based on inclusion of characteristics of tabloid 

headlines. Ask students post-lesson questions: 

 How is tabloid news different from “real” news? 
 What did you learn about being a journalist? 
 How would a journalist be impacted by perception? 
 What are the elements of news stories that allow for perception to influence perspective? 
 
 

 

https://drive.google.com/file/d/0B0X4vtMKWwN8bDBYRF8zS0RfaGc/view?usp=sharing
https://drive.google.com/file/d/0B0X4vtMKWwN8dFVBd2x6UjVLR28/view?usp=sharing
http://www.digitaldesk.org/external/sbolp/content/virtlc/mirror/tabframe.htm
http://www.digitaldesk.org/external/sbolp/content/virtlc/mirror/tabframe.htm
https://drive.google.com/file/d/0B0X4vtMKWwN8c1dSbi1IVDJJZ3c/view?usp=sharing
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Chapter 2: What is a journalist?

Here we will  discuss: who  journalists  are  and what  they  do; why  people  become  journalists;  and what  qualities  you  need  to  be  a  good
journalist.

____________________________________________________________

Journalists work  in many areas of  life,  finding and presenting  information. However, for the purposes of this manual we define journalists principally as
men and women who present that information as news to the audiences of newspapers, magazines, radio or television stations or the Internet.

What do journalists do?

Within  these different media,  there are  specialist  tasks  for  journalists.  In  large organisations,  the  journalists may specialise  in only one  task.  In  small
organisations, each journalist may have to do many different tasks. Here are some of the jobs journalists do:

Reporters gather information and present it  in a written or spoken form in news stories, feature articles or documentaries. Reporters may work on the
staff of news organisations, but may also work freelance, writing stories for whoever pays them.
General reporters cover all sorts of news stories, but some journalists specialise in certain areas such as reporting sport, politics or agriculture.

Sub­editors take the stories written by reporters and put them into a form which suits the special needs of their particular newspaper, magazine, bulletin
or web  page.  Sub­editors  do  not  usually  gather  information  themselves.  Their  job  is  to  concentrate  on  how  the  story  can  best  be  presented  to  their
audience. They are often called subs. The person in charge of them is called the chief sub­editor, usually shortened to chief sub.

Photojournalists  use  photographs  to  tell  the  news.  .i.photojournalists;They  either  cover  events  with  a  reporter,  taking  photographs  to  illustrate  the
written story, or attend news events on their own, presenting both the pictures and a story or caption.

The  editor  is  usually  the  person  who  makes  the  final  decision  about  what  is  included  in  the  newspaper,  magazine  or  news  bulletins.  He  or  she  is
responsible for all the content and all the journalists. Editors may have deputies and assistants to help them.

The news editor is the person in charge of the news journalists. In small organisations, the news editor may make all the decisions about what stories to
cover and who will do the work. In larger organisations, the news editor may have a deputy, often called the chief of staff, whose special job is to assign
reporters to the stories selected.

Feature writers  work  for  newspapers  and  magazines,  writing  longer  stories  which  usually  give  background  to  the  news.  In  small  organisations  the
reporters themselves will write feature articles. The person in charge of features is usually called the features editor. Larger radio or television stations
may have  specialist  staff  producing  current affairs programs  ­  the broadcasting equivalent of  the  feature article.  The person  in  charge of producing a
particular  current  affairs  program  is  usually  called  the  producer  and  the  person  in  charge  of  all  the  programs  in  that  series  is  called  the  executive
producer or EP.

Specialist writers may be employed to produce personal commentary columns or reviews of things such as books, films, art or performances. They are
usually selected for their knowledge about certain subjects or their ability to write well. Again, small organisations may use general reporters for some or
all of these tasks.

There are many other jobs which can be done by journalists. It is a career with many opportunities.

^^back to the top

Why be a journalist?

People enter journalism for a variety of reasons but, money apart, there are four main motives:

The desire to write

Journalists are the major group of people  in most developing countries who make their  living from writing. Many young people who see themselves as
future novelists choose journalism as a way of earning a living while developing their writing skills. Although writing for newspapers and writing for books
require different qualities, the aspiration to be a great writer is not one to be discouraged in a would­be journalist.

The desire to be known

Most people want their work to be recognised by others. This helps to give  it value. Some people also want to be recognised themselves, so that they
have status in the eyes of society. It is not a bad motive to wish to be famous, but this must never become your main reason for being a journalist. You
will not be a good journalist if you care more for impressing your audience than for serving their needs.

The desire to influence for good

Knowing  the power of  the printed or spoken word or  image, especially  in  rural areas, some people enter  journalism  for  the power  it will give  them to
influence people. In many countries, a large number of politicians have backgrounds as journalists. It is open to question whether they are journalists who
moved into politics or natural politicians who used journalism as a stepping stone.

There  is  a  strong  belief  that  journalists  control  the mass media  but  the  best  journalists  recognise  their  role  as  servants  of  the  people.  They  are  the
channels through which information flows and they are the interpreters of events. This recognition, paired with the desire to influence,   can    produce   
good        campaigning  journalists  who  see  themselves  as  watchdogs  for  the  ordinary  man  or  woman.  They  are  ready  to  champion  the  cause  of  the
underdog  and  expose  corruption  and  abuses  of  office.  This  is  a  vital  role  in  any  democratic  process  and  should  be  equally  valuable  and welcome  in
countries where a non­democratic government guides or controls the press.

There is a difference between the desire to influence events for your own sake, and the desire to do it for other people. You should never use journalism
for  selfish  ends,  but  you  can  use  it  to  improve  the  life  of  other  people  ­  remembering  that  they  may  not  always  agree  with  you  on  what  those
improvements should be.

There is a strong tradition in western societies of the media being the so­called “Fourth Estate”. Traditionally the other three estates were the church, the
aristocracy and the rest of society but nowadays the idea of the four estates is often defined as government, courts, clergy and the media, with the media
– the “Fourth Estate” – acting as a balance and an advocate for ordinary citizens against possible abuses from the power and authority of the other three
estates. This idea of journalists defending the rights of ordinary people is a common reason for young people entering the profession.

The desire for knowledge

Curiosity is a natural part of most people's characters and a vital ingredient for any journalist. Lots of young men and women enter the profession with the
desire to know more about the world about them without needing to specialise in limited fields of study. Many critics accuse journalists of being shallow
when in fact journalism, by its very nature, attracts people who are inquisitive about everything. Most journalists tend to know a little bit about a  lot of
things, rather than a lot about one subject.
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Knowledge has many uses. It can simply help to make you a fuller and more interesting person. It can also give you power over people, especially people
who do not possess that particular knowledge. Always bear in mind that power can be used in a positive way, to improve people's lives, or in a selfish way
to advance yourself.

^^back to the top

What does it take?

Most young men and women accepted  into  the profession possess at  least one of  the above desires  from the start. But desires alone will not make a
successful journalist. You need to cultivate certain special qualities and skills.

An interest in life

You must be interested in the world around you. You must want to find things out and share your discoveries with your readers or listeners ­ so you should
have a broad range of interests. It will help if you already have a wide range of knowledge to build upon and are always prepared to learn something new.

Love of language

You cannot be a truly great journalist without having a deep love of language, written or spoken. You must understand the meaning and flow of words and
take delight in using them. The difference between an ordinary news story and a great one is often not just the facts you include, but the way in which you
tell those facts.

Journalists  often  have  an  important  role  in  developing  the  language  of  a  country,  especially  in  countries  which  do  not  have  a  long  history  of  written
language. This places a special responsibility on you, because you may be setting the standards of language use in your country for future generations.

If you love language, you will take care of it and protect it from harm. You will not abuse grammar, you will always check spellings you are not sure of,
and you will take every opportunity to develop your vocabulary.

The  news  story  ­  the  basic  building  block  of  journalism  ­  requires  a  simple,  uncomplicated  writing  style.  This  need  for  simplicity  can  frustrate  new
journalists, even  though  it  is often more challenging  to write simply  than  to be wordy. Once you have mastered  the basic news story  format, you can
venture beyond its limits and start to develop a style of your own.

Do not be discouraged by a slow start. If you grow with your language you will love it all the more.

An alert and ordered mind

People trust  journalists with facts, either the ones they give or the ones they receive. You must not be careless with them. All  journalists must aim for
accuracy. Without it you will lose trust, readers and ultimately your job.

The best way of ensuring accuracy is to develop a system of ordering facts in your mind. You should always have a notebook handy to record facts and
comments, but your mind is the main tool. Keep it orderly.

You should also keep it alert. Never stop thinking ­ and use your imagination. This is not to say you should make things up: that is never permissible. But
you should use your  imagination to build up a mental picture of what people  tell you. You must visualise  the story.  If you take care  in structuring that
picture and do not let go until it is clear, you will have ordered your facts in such a way that they can be easily retrieved when the time comes to write
your story.

With  plenty  of  experience  and  practice,  you will  develop  a  special  awareness  of  what makes  news.  Sometimes  called  news  sense,  it  is  the  ability  to
recognise information which will interest your audience or which provides clues to other stories. It is also the ability to sort through a mass of facts and
opinions, recognising which are most important or interesting to your audience.

For example, a young reporter was sent to cover the wedding of a government minister. When he returned to the office, his chief of staff asked him for
the story. "Sorry, chief," he replied. "There isn't a story ­ the bride never arrived." As his chief of staff quickly pointed out, when a bride does not turn up
for a wedding, that is the news story. The young reporter had not thought about the relative importance of all the facts in this incident; he had no news
sense.

A suspicious mind

People will give you information for all sorts of reasons, some justified, others not. You must be able to recognise occasions when people are not telling
the truth. Sometimes people do it unknowingly, but you will still mislead your readers or listeners if you report them, whatever their motives. You must
develop the ability to recognise when you are being given false information.

If you suspect you are being given inaccurate information or being told deliberate lies, do not let the matter rest there. Ask your informant more questions
so that you can either satisfy yourself that the information is accurate or reveal the information for the lie that it is.

Determination

Some people call it aggressiveness, but we prefer the word determination. It is the ability to go out, find a story and hang on to it until you are satisfied
you have it in full. Be like a dog with a bone ­ do not let go until you have got all the meat off, even if people try to pull it out of your mouth.

This means you often have to ask hard questions and risk upsetting people who do not want to co­operate. It may be painful but in the end you will gain
their respect. So always be polite, however rude people may be. The rule is simple: be polite but persistent.

While you are hunting  for your story, you may drive  it away by being too aggressive. Sometimes you may have to approach a story with caution and
cunning, until you are sure you have hold of it. Then you can start to chew on it.

Friendliness

You need to be able to get on well with all sorts of people. You cannot pick and choose who to interview in the same way as you choose who to have as a
friend. You must be friendly to all, even those people you dislike. You can, of course, be friendly to someone without being their friend. If you are friendly
to everyone, you will also be fair with everyone.

Reliability

This is a quality admired in any profession, but is especially valued in journalism where both your employer and your audience rely on you to do your job.
If you are sent on an interview but fail to turn up you offend a number of people: the person who is waiting to be interviewed; your editor who is waiting
to put the interview in his paper or program; your readers, listeners or viewers, who are robbed of news.

Even if you are late for an appointment, you will upset the schedules of both your interviewee and your newsroom and risk being refused next time you
want a story. In a busy news organisation, punctuality is a necessity. Without it there would be chaos.

^^back to the top

To summarise

https://www.thenewsmanual.net/Manuals%20Volume%201/volume1_02.htm#top
https://www.thenewsmanual.net/Manuals%20Volume%201/volume1_02.htm#top


6/15/2017 Chapter 2: What is a journalist?

https://www.thenewsmanual.net/Manuals%20Volume%201/volume1_02.htm 3/3

There are many reason for becoming a journalist and many type of journalists to become. It is a career with many challenges and rewards.
Journalists must:

Have an interest in the world around them.
Love language.
Have an alert and ordered mind.
Be able to approach and question people.
Be polite but persistent.
Be friendly and reliable.
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Lesson 5 Part Two Activity Page A, Unit B 

WRITING A FEATURE: Plan 
 
Name _____________________________________________________ 
 
Directions: Use this guide to help write your feature story after you have collected 
information from observation, interviews and other sources. 
 
1. Name the person, event or item you will write about. What kind of feature will you 
write? 
____________________________________________________________
____________________________________________________________
___________________ 
 
2. List sources you will use. 
____________________________________________________________
____________________________________________________________
____________________________________________________________
______________________________ 
 
3. Write one or two interesting quotations you will use. 
____________________________________________________________
____________________________________________________________
____________________ 
 
4. List the five most interesting pieces of information you gathered about your subject. 
List them in order from most to least important. 
____________________________________________________________
____________________________________________________________
____________________________________________________________
____________________________________________________________
________________________________________________ 
 
5. Write at least five descriptive words you will use. 
____________________________________________________________
____________________________________________________________
________________________ 
 
6. Write a lead sentence or paragraph that will attract the reader’s attention. 
____________________________________________________________
____________________________________________________________
____________________________________________________________
____________________________________ 
 



TEACHER NAME Lesson # 

Jenny Umbarger 3 

MODEL CONTENT AREA GRADE LEVEL 

Visual Thinking Strategy 
English Language Arts 

Social Studies 
Information Skills 

6-8 

CONCEPTUAL LENS LESSON TOPIC 

Perceptions Media Literacy—Bias in News Sources 

LEARNING OBJECTIVES (from State/Local Curriculum) 

NC English Language Arts Standards 
RI.8.4 Determine the meaning of words and phrases as they are used in a text, including figurative, connotative, and 
technical meanings; analyze the impact of specific word choices on meaning and tone, including analogies or 
allusions to other texts. 
RI.8.6 Determine an author’s point of view or purpose in a text and analyze how the author acknowledges and 
responds to conflicting evidence or viewpoints. 
SL.8.1d Acknowledge new information expressed by others, and, when warranted, qualify or justify their own views 
in light of the evidence presented. 
 
NC Social Studies Standards 
6.C.1.1 Analyze how cultural expressions reflected the values of civilizations, societies and regions (e.g., oral 
traditions, art, dance, music, literature, and architecture). 
 
NC Information and Technology Essential Standards (ITES) 
SI.1.3 Analyze resources for point of view, bias, values, or intent of information. 
 

THE ESSENTIAL UNDERSTANDING 
(What is the overarching idea students will understand as a result of 

this lesson?   

THE ESSENTIAL QUESTION 
(What question will be asked to lead students to “uncover” the 

Essential Understanding) 

Perceptions influence perspectives How do perceptions influence perspectives? 

CONTENT KNOWLEDGE 
(What factual information will students learn in this lesson?) 

PROCESS SKILLS 
(What will students be able to do as a result of this lesson?) 

Students will know: 

 The definitions of point of view (type of narrator—
first, second, or third point of view) perspective 
(who is narrating), and perception (interpreting from 
our five senses of touch, smell, sight, hearing, and 
taste). 

 The definition of bias (a positive or negative attitude 
toward something, often based on preconceived 
viewpoints rather than evidence). 

 Ways in which the news can be biased: 
o through selection and omission 
o through placement 
o by headline 
o by word choice and tone 
o by photos, caption, and camera angles 
o through use of names and titles 
o through statistics and crown counts 

Students will be able to: 

 Differentiate between point of view, perspective 
and perception. 

 Analyze how people may have different perceptions 
of the same event/thing. 

 Determine how prior knowledge and experience 
influence how we perceive things. 

 Analyze and develop respect for multiple 
perspectives. 

 Distinguish between biased and unbiased news. 



o by source control 

GUIDING QUESTIONS 
What questions will be asked to support instruction?  

Include both  “lesson plan level” questions as well as questions designed to guide students to the essential understanding 

Pre-Lesson Questions: During Lesson Questions: Post Lesson Questions: 

 What is the difference between 
point of view, perspective, and 
perception? 

 How do you feel about people 
who see things the same way as 
you? About those who see them 
differently? 

 Why do people perceive things 
differently? 

 What are some things that 
might impact our perceptions? 

 How does perceiving things 
differently influence our 
perspectives? 

 What do you think is going on in 
this picture? 

 What do you see that makes you 
say that? 

 What else can you find in this 
picture? 

 Who are the people in this 
photograph? 

 Where do you think they are? 
 When do you think this 

happened and why? 
 What do you think the people in 

the photo are thinking and 
feeling? 

 How do you feel about the 
people in this picture? 

 What are some ways that bias 
might occur in news sources? 

 

 How did reading the caption and 
learning the back story of the 
image help you perceive the 
photo differently?  

 What is the correct way to 
perceive things? 

 How does bias appear 
differently in different format of 
news (print, radio, TV, online, 
etc.)? 

 What might be the impact or 
results of biased news? 

 How does bias influence our 
perceptions? 

 How and where does bias 
appear in human interest 
feature stories, and especially 
tabloids? 

 How does perception influence 
perspective? How did our 
learning experiences this week 
prove this? 

 
 
 

DIFFERENTIATION 
(Describe how the planned learning experience has been modified to meet the needs of gifted learners. Note: Modifications may be in one or 

more of the areas below. Only provide details for the area(s) that have been differentiated for this lesson. 

Content Process Product Learning Environment 

 Students use observation 
and critical thinking to 
create individual and 
personal meaning by using 
the Visual Thinking Skills 
model. 
Use of both videos and 
articles for different 
learning styles. 

 
 
 
 
 
 
 

Student groupings (may be 
dependent upon students 
in class). 

PLANNED LEARNING EXPERIENCES   
(What will the teacher input? What will the students be asked to do? For clarity, please provide detailed instructions) 

Engage and Connect - This phase focuses on piquing students’ interest and helping them access prior knowledge. This is the introduction to the 
lesson that motivates or hooks the students. 
 



Display image of glass (from https://c1.staticflickr.com/9/8180/8054778102_bbd3e7293c_b.jpg) for students and 
ask what they see. Allow students to discuss the difference between it being a glass half empty or half full, noting 
that different people perceive it differently. 

 
Explain that in stories we often explore the point of view (type of narrator—first, second, or third point of view) and 
perspective (who is narrating). Discuss example of The Three Little Pigs and show video of The True Story of the Three 
Little Pigs, comparing and contrasting both point of view and perspective. 
 
Explain that perception is something else that impacts how we interpret what we see or hear. It is the process of 
attaining awareness or understanding of sensory information—interpreting from our five senses of touch, smell, 
sight, hearing, and taste. The word perception comes from the Latin word “perceptio,” which means receiving, 
collecting and action of taking possession with the mind or senses. 
 
Show a variety of perception pictures: 

 Elephant legs 

 Good and Evil 

 Rabbit and duck 

 Wife and mother-in-law 
and ask students what they see in each, and allow students to point out what they see to others (in order to give 
both/multiple perspectives). Ask students the following questions and allow for discussion: 

 What is the correct way to see the picture? What do you think the author intended? 

 How do you feel about people who saw the pictures the same way as you? What about those who saw 
them differently? 

 Why do you think people perceive things differently? 

 What are some things that might impact our perceptions? 

 How does perceiving things differently influence our perspectives? 

 
Explore - In this phase, the students have experiences with the concepts and ideas of the lesson. Students are encouraged to work together without 
direct instruction from the teacher. The teacher acts as a facilitator. Students observe, question, and investigate the concepts to develop 
fundamental awareness of the nature of the materials and ideas. 

 
Display photograph. Explain to students that they will have three minutes to observe the photo, but that there is to 
be no discussion yet—they should just be looking at the photo and prepare to discuss. 

 
Explain - Students communicate what they have learned so far and figure out what it means. This phase also provides an opportunity for teachers 
to directly introduce a concept, process, or skill to guide students toward a deeper understanding. 

After three minutes of observing, ask the students the following questions and discuss. 
 

 What do you think is going on in this picture? 
 What do you see that makes you say that? 
 What else can you find in this picture? 
 Who are the people in this photograph? 
 Where do you think they are? 
 When do you think this happened and why? 
 What do you think the people in the photo are thinking and feeling? 
 How do you feel about the people in this picture? 

 
It is anticipated that the students will comment that the photo of a border wall with Mexico, and that people are 
trying to climb over the wall. Discuss what led to this interpretation (perceptions we have based on current political 
state). 
 
Share the story behind the photo, taken August 2, 2013 with students: 

Palestinian men who were not allowed to cross into Jerusalem from the West Bank because of an age limit 

https://drive.google.com/file/d/0B0X4vtMKWwN8ZXRRR0pXckZuUWs/view?usp=sharing
https://c1.staticflickr.com/9/8180/8054778102_bbd3e7293c_b.jpg
https://youtu.be/m75aEhm-BYw
https://youtu.be/m75aEhm-BYw
https://drive.google.com/file/d/0B0X4vtMKWwN8SDl0cnNuRTNoMWM/view?usp=sharing
https://drive.google.com/file/d/0B0X4vtMKWwN8TTA1N1Jad2hpNEU/view?usp=sharing
https://drive.google.com/file/d/0B0X4vtMKWwN8N291R2FhUlBXZmM/view?usp=sharing
https://drive.google.com/open?id=0B0X4vtMKWwN8Um5FdFgwWExtYnc
https://drive.google.com/file/d/0B0X4vtMKWwN8eHBlUTgyYmdPNm8/view?usp=sharing


climbed over a contentious barrier in the village of Al-Ram. Israel’s security forces allow only male 
Palestinians under age 12 and over age 40 to cross into Jerusalem, though women of all ages are allowed to 
cross. 

 
Explore some of the comments on the photo to see how other students perceived it. Discuss what might have led to 
some of these other interpretations, stressing the essential understanding that how we perceive something 
influences our perspective of it. 
  
Elaborate —Allow students to use their new knowledge and continue to explore its implications. At this stage students expand on the concepts 
they have learned, make connections to other related concepts, and apply their understandings to the world around them in new ways 

 
Explain that although news sources are supposed to remain objective (define if necessary), every news story is 
influenced by the attitudes and background of the people involved in the writing and creation of the story. This can 
lead to bias, which is a positive or negative attitude toward something, often based on preconceived viewpoints 
rather than evidence. 
 
Ask students to turn and talk to brainstorm “What are some ways that bias might occur in news sources?” Allow 
opportunity for partners/groups to share out and record responses. Distribute the article “How to Detect Bias in the 
News” and read (whole class or partners) and compare to generated list. 
 
Students will then choose one article from the newspaper and one online news story and evaluate them for bias, 
recording their examples and evidence on the Finding Bias charts. They will then switch stories with a partner and 
repeat the exercise. Partners will then compare what they found in each story.  

Evaluate:  This phase assesses both learning and teaching and can use a wide variety of informal and formal assessment strategies.  

 
Following the activity above, ask students if they agreed on all the examples of bias they found. Why or why not? 
 
Lead a discussion about how perception influences perspective, and how bias is related. Have students to think back 
to seeing the photo and ask: 
 How did reading the caption and learning the back story of the image help you perceive the photo differently? 
 Why is or isn’t there a correct way to perceive things? 
 How does the way we perceive something influence how we interpret it? 
 How does bias appear differently in different format of news (print, radio, TV, online, etc.)? 
 What might be the impact or results of biased news? 
 How does bias influence our perceptions? 
 
Remind students of performance task: 

You are a budding journalist and are applying for a job as a reporter for The Greek Enquirer, the tabloid 
newspaper of Ancient Greece. As part of your application, you must submit a sample feature human-
interest article based on a current event—something involving the Greek gods/goddesses, myths, or 
mythical creatures. As you write your article, be sure to incorporate the characteristics of tabloid news 
articles.Your article must be presented with a “Breaking News” headline (http://breakyourownnews.com—
see sample here). 

 
Ask students “How and where does bias appear in human interest feature stories, and especially tabloids?” and 
discuss. Provide students with copies of the features of and tips for writing a tabloid. Share with them the 
instructions for creating and submitting the final product and allow for time to finish their article. 
 
Evaluate student work based on inclusion of characteristics of feature stories and tabloid news articles as well as the 
characteristics of tabloid headlines. Students will do peer evaluations and analyze each other’s stories for the 
elements of a feature story. 
 

https://learning.blogs.nytimes.com/2013/09/23/whats-going-on-in-this-picture-sept-23-2013/
https://drive.google.com/file/d/0B0X4vtMKWwN8THU0UFdpeFlGVUE/view?usp=sharing
https://drive.google.com/file/d/0B0X4vtMKWwN8THU0UFdpeFlGVUE/view?usp=sharing
https://drive.google.com/file/d/0B0X4vtMKWwN8RGlrLVFMQjN0cDg/view?usp=sharing
http://www.digitaldesk.org/external/sbolp/content/virtlc/mirror/tabframe.htm
http://www.digitaldesk.org/external/sbolp/content/virtlc/mirror/tabframe.htm
https://drive.google.com/file/d/0B0X4vtMKWwN8c1dSbi1IVDJJZ3c/view?usp=sharing
https://drive.google.com/file/d/0B0X4vtMKWwN8eXg4X2RMaWh4LUE/view?usp=sharing


Ask students to think about the work we’ve done over the course of the week. Ask students to write a reflection 
answering the question “How does perception influence perspective? How did our learning experiences this week 
prove this?” 
 
Have students complete an evaluation of the unit using an “I like…I wonder…What if…” exit ticket to share what they 
enjoyed about the unit, questions they still have, and suggestions to make the unit better. 
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Bias in News Sources  ●  Student Handout 

How to Detect Bias in the News 

At one time or other we all complain about "bias in the news." The fact is, despite the journalistic ideal of "objectivity," 

every news story is influenced by the attitudes and background of the people involved in its creation.  

You can become more aware of bias by watching for the following journalistic techniques that allow it to "creep in" to the 

news:  

Bias through selection and omission  

A journalist can express a bias by choosing to use or not to use a specific news item. Within a given story, some details 

can be ignored, and others included, to give readers or viewers a different opinion about the events reported. For 

example, if, during a speech, a few people boo, the reaction can be described as "remarks greeted by jeers" or they can 

be ignored as "a handful of dissidents."  

Bias through omission is difficult to detect. Only by comparing news reports from a wide variety of outlets can this form 

of bias be observed. 

Bias through placement  

Readers of papers judge first page stories to be more significant than those buried in the back, while news websites 

place the most important stories on their home page. Television and radio newscasts run the most important stories first 

and leave the less significant for later. Where a story is placed, therefore, influences what a reader or viewer thinks 

about its importance. 

How the story is organized is also significant. Most news stories are written in what is called “inverted pyramid” style, 

beginning with what is considered the most newsworthy facts, followed by the important details relating to those facts, 

and finally background information to provide context. The last part of the story contains information that readers are 

least likely to read and editors are most likely to cut. This can be a form of bias because context often helps you fully 

understand a topic: for example, if an article about the number of sufferers of mental illness in prison (the newsworthy 

facts) waits until the fourth paragraph to note that sufferers of mental illness are no more likely to be violent than anyone 

else (context), readers who only read part of the story may come away with a very inaccurate view of mental illness and 

violence. 

Bias by headline  

Many people read only the headlines of a news item. Most people scan nearly all the headlines in a newspaper or 

website. They can summarize as well as present carefully hidden bias and prejudices. They can convey excitement 

where little exists. They can express approval or condemnation. 

Bias by word choice and tone  

The use of words with a positive or negative connotation can strongly influence the reader or viewer: consider how a 

hockey game might be seen differently if it’s described as a “loss,” a “close game” or a “near-win.” 
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Bias in News Sources  ●  Student Handout 

Bias by photos, captions and camera angles  

Some pictures flatter a person, while others make the person look unpleasant. A paper can choose photos to influence 

opinion about, for example, a candidate for election. On television, in a magazine or on the Web the choice of which 

visual images to display is extremely important. The captions newspapers run below photos are also potential sources 

of bias. 

Bias through use of names and titles  

News media often use labels and titles to describe people, places and events. A person can be called an "ex-con" or be 

referred to as someone who "served time 20 years ago for a minor offense." Whether a person is described as a 

"terrorist" or a "freedom fighter" is a clear indication of editorial bias. 

Bias through statistics and crowd counts  

To make a disaster seem more spectacular (and therefore more newsworthy), numbers can be inflated. Compare “More 

than 900 people attended the event” with “Fewer than 1,000 people showed up at the event.” 

Bias by source control  

To detect bias, always consider where the news item "comes from." Is the information supplied by a reporter, an 

eyewitness, police or fire officials, executives, or elected or appointed government officials? Each may have a particular 

bias that is introduced into the story. Companies and public relations directors supply news outlets with “fluff pieces” 

through news releases, photos or videos. Often news outlets depend on pseudo-events (demonstrations, sit-ins, ribbon 

cuttings, speeches and ceremonies) that take place mainly to gain news coverage.  

 

 

 



Finding Bias 
 
Name: 
 
Directions:  Choose one article from the newspaper and one online news story. Write down any 
examples of bias you find, and explain in one sentence why you think it’s biased, using the types of 
bias listed in the reading. When you are done, switch stories with a partner, and repeat the exercise. 
 
Print Source: 
 
Story Headline: 
 

Example of bias (words, sources, etc.) Explanation (type of bias and why) 

  

  

  

  

  

  

  

  

 



Finding Bias 
 
Online Source: 
 
Story Headline: 
 

Example of bias (words, sources, etc.) Explanation (type of bias and why) 

  

  

  

  

  

  

  

  

 
  



Finding Bias 
 
Print Source: 
 
Story Headline: 
 

Example of bias (words, sources, etc.) Explanation (type of bias and why) 

  

  

  

  

  

  

  

  

 
  



Finding Bias 
 
Online Source: 
 
Story Headline: 
 

Example of bias (words, sources, etc.) Explanation (type of bias and why) 

  

  

  

  

  

  

  

  

 
Now work with your partner to compare what each of you found in the four stories. Do you agree on 
all the examples of bias you found? Why or why not? 
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Lesson 5 Part One Activity Page, Unit B 

FEATURE STORIES: What Are the Elements? 
 

Name_______________________________________________________ 
 
Feature writers are interested in people and like to find the nugget, the most important 
or interesting thing about a person or event. They are storytellers and use more informal 
and descriptive language than news writers.  
 
Analyze the style 

1. Pick a feature story to read and analyze. What kind of feature story is it? 

____________________________________________________________
________ 
 
2. Write the lead sentence. What made it interesting or attention-getting? 

____________________________________________________________

____________________________________________________________

____________________________________________________________

____________________________________________________________

____________________________________________________________

____________________________________________________________ 

 
3. Which of the five Ws and H is the focus of the story? 

____________________________________________________________

________ 

 
Analyze specific language 

Read the story again and pay attention to the way the writer uses adjectives to describe 
the person or event, verbs to tell what happened and adverbs to describe how. Write 
your answers in the chart. 
 
Adjectives Verbs Adverbs 
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Analyze structure 

Read the story and find an example of one or more of the following feature story 
elements. Write the example in the space provided. 
 
Feature story element Yes  No 
Attention-getting lead 
 
 
 
 
 

  

Facts 
 
 
 
 
 

  

Quotation 
 
 
 
 
 

  

Descriptive language 
 
 
 
 
 

  

Sources  
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http://mediasmarts.ca/lessonplan/bias-news-sources-lesson
https://learning.blogs.nytimes.com/2003/08/22/tabloid-traditions/
https://unctv.pbslearningmedia.org/resource/f32bcaf2-4fb0-4371-8d2c-bee22c58f765/f32bcaf2-4fb0-4371-8d2c-bee22c58f765/#.WXOiYBXysdV
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Roberson, R. (2016, December 26). Lesson Plan: Fighting Fake News. Retrieved February 2, 
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news-lesson-plan.pdf. 

Schulten, K., & Brown, A. C. (2017, January 19). Evaluating Sources in a ‘Post-Truth’ World: 

Ideas for Teaching and Learning About Fake News. Retrieved February 2, 2017, from 

https://www.nytimes.com/2017/01/19/learning/lesson-plans/evaluating-sources-in-a-

post-truth-world-ideas-for-teaching-and-learning-about-fake-news.html. 

 

Videos 
The following videos were included in the lessons (listed in chronological order of use 
throughout the unit). 
 
[WWYD]. (2014, June 10). Ep: 59 WWDY? What Would You Do- Customer Cuts in Line and Wins 

Prize Vacation. Retrieved April 11, 2017, from https://youtu.be/Go1yiQhO5Bw. 
 
[BBC Radio 4]. (2014, November 18). The Trolley Problem. [Video File]. Retrieved April 11, 2017, 

from https://youtu.be/bOpf6KcWYyw. 
 
[McCormick Foundation]. (2012, February 21). Why News Matters. [Video File]. Retrieved 

February 1, 2017 from https://youtu.be/7R0MHQiUDUU. 
 
[TED-Ed]. (2014, June 5). How to Choose Your News – Damon Brown. [Video File]. Retrieved 

February 1, 2017, from https://youtu.be/q-Y-z6HmRgI.   
 
 [TED-Ed]. (2015, August 27). How False News Can Spread – Noah Tavlin. [Video File]. Retrieved 

February 1, 2017, from https://youtu.be/cSKGa_7XJkg. 
 
[English Major]. (2013, May 9). What’s a Journalist Do? [Video File]. Retrieved Jun 14, 2017 

from https://youtu.be/p2R4DfW4Tok. 
 
 [pixiechick2008]. (2012, November 29). The True Story of the Three Little Pigs. [Video File]. 

Retrieved March 26, 2017 from https://youtu.be/m75aEhm-BYw. 
 
 

https://unctv.pbslearningmedia.org/resource/f32bcaf2-4fb0-4371-8d2c-bee22c58f765/f32bcaf2-4fb0-4371-8d2c-bee22c58f765/#.WXOiYBXysdV
http://ww2.kqed.org/lowdown/wp-content/uploads/sites/26/2016/12/Fake-news-lesson-plan.pdf
http://ww2.kqed.org/lowdown/wp-content/uploads/sites/26/2016/12/Fake-news-lesson-plan.pdf
https://www.nytimes.com/2017/01/19/learning/lesson-plans/evaluating-sources-in-a-post-truth-world-ideas-for-teaching-and-learning-about-fake-news.html
https://www.nytimes.com/2017/01/19/learning/lesson-plans/evaluating-sources-in-a-post-truth-world-ideas-for-teaching-and-learning-about-fake-news.html
https://youtu.be/Go1yiQhO5Bw
https://youtu.be/bOpf6KcWYyw
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Handouts and Additional Resources 
The resources hyperlinked below and throughout lesson plans were used or adapted for use 
throughout the unit (listed in chronological order of use throughout the unit, unless included in 
the above citations). 
 
Seeing Things from a Different Point of View Icebreaker Activity 
Adapted to introduce students to the essential understanding that we perceive things 
differently and perceptions influence perspectives. 
 
Trolley Dilemma Handout 
Adapted from this resource for use with Kohlberg’s Moral Development lesson. 
 
Kohlberg’s Stages of Moral Development 
Displayed for students to introduce them to the stages of moral development. 
 
Kohlberg’s Stages of Moral Development 
Distributed to students to analyze scenarios and actions and determine which stage each 
example represented. 
 
Story of Scylla and Charybdis 
Used in the moral development lesson to introduce a Greek myth and begin the exploration of 
how moral dilemmas are presented in Greek mythology. 
 
Versions of Pandora’s Box used for comparing and contrasting (in addition to d’Aulaires’ book 
version) to further explore moral dilemmas and begin looking at perspectives. 

Mythman version 
Myths and Legends version (with corresponding text) 
Ancient Greek Myths for Kids 

 
Evaluating a News Article Infographic 
Created by EasyBib, this resource was provided to students as a visual to supplement what we 
discussed about evaluating news sources. 
 
Ten Questions for Fake News Detection 
From the News Literacy Project, this resource was provided to students as an easy way to check 
for fake news. 
 
What is a Journalist  
Article used to provide additional information about the job of a journalist in the Brunner 
lesson. 
 
Inverted Pyramid of Journalism 
Image shared with students to show the style of writing journalists use in hard news stories. 

http://winnebago.uwex.edu/files/2011/08/Ice-Breaker-Seeing-Differently.pdf
https://drive.google.com/file/d/0B0X4vtMKWwN8U0lZSkhtM2JzZzQ/view?usp=sharing
http://people.brandeis.edu/~teuber/Trolley_Problem-PHIL_1A.pdf
http://figures.boundless-cdn.com/31557/full/2ix7jxubs6ae0yq3jaga.jpe
http://www.sidewaysthoughts.com/blog/wp-content/uploads/2014/03/Kohlbergs_Stages-710x577.jpg
http://www.uexpress.com/tell-me-a-story/2009/8/30/scylla-and-charybdis-a-greek-myth
http://www.minorgreekgods.com/pandora.html
http://myths.e2bn.org/mythsandlegends/playstory562-pandoras-box.html
http://myths.e2bn.org/mythsandlegends/textonly562-pandoras-box.html
http://greece.mrdonn.org/greekgods/pandora.html
http://5304-presscdn-26-17.pagely.netdna-cdn.com/guides/wp-content/uploads/2017/01/Evaluating-a-News-Article-Infographic.png
http://www.thenewsliteracyproject.org/sites/default/files/GO-TenQuestionsForFakeNewsFINAL.pdf
https://www.thenewsmanual.net/Manuals%20Volume%201/volume1_02.htm
http://www.vanseodesign.com/blog/wp-content/uploads/2010/12/inverted-pyramid-journalism.png


 
Features of Tabloid Style Writing 
Displayed for students to identify the elements of tabloid writing. 
 
Tabloid vs. Broadsheet 
From SlideShare, this resource is used to show the comparison between tabloids and 
broadsheet newspapers. 
 
Break Your Own News 
Students will use this headline generator to create the photo that will be incorporated into 
their performance task. 
 
Perception images: 

Image of glass 
Elephant legs 
Good and Evil 
Rabbit and duck 
Wife and mother-in-law 

 
Additional resources for writing feature/tabloid articles 
Top Tips for Writing Feature Articles 
Newspaper vs. Tabloid Feature Checklist 
 
Greek Mythology Websites: 

http://greekmyths4kids.com/ 
https://greekgodsandgoddesses.net/ 
http://www.mythweb.com/ 
http://myths.e2bn.org/mythsandlegends/ 
https://www.greekmythology.com/ 

http://www.digitaldesk.org/external/sbolp/content/virtlc/mirror/tabframe.htm
https://www.slideshare.net/Barney1995/tabloid-vs-broadsheet-15605398
http://breakyourownnews.com/
https://c1.staticflickr.com/9/8180/8054778102_bbd3e7293c_b.jpg
https://drive.google.com/file/d/0B0X4vtMKWwN8SDl0cnNuRTNoMWM/view?usp=sharing
https://drive.google.com/file/d/0B0X4vtMKWwN8TTA1N1Jad2hpNEU/view?usp=sharing
https://drive.google.com/file/d/0B0X4vtMKWwN8N291R2FhUlBXZmM/view?usp=sharing
https://drive.google.com/open?id=0B0X4vtMKWwN8Um5FdFgwWExtYnc
http://www.nebcommfound.org/media/docs/Writing_a_feature_story.pdf
https://mrwieland.files.wordpress.com/2009/03/handout-checkliste-quality-vs-tabloid-newspapers-rework.pdf

