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(. Introduction
A) Rationgle

“The onward march of the human race requires that the heights around it constantly blaze with noble legsons of

courage. Deede of daring dazzle history and form one of man’e quiding lights.”
Vietor Hugo, Le Miserable (I862)

The dictionary definition of courage i, “the quality of mind or gpirit that enableg a person to face, difficulty, danger,
pain, etc., without fear,” (Meacham 2007). Hidden in the definition are three componente that should be pulled out
and congidered separately: 1) Fortitude: the ability to overcome or persevere through phygical or mental obgtacleg; 2)

Sacrifice: gomething must be placed at rigk, be it life, treagure, family, or convictiong; and 3) Bravery: the individual
mugt be knowledgeable about the rigke they are taking, but nevertheless digplay fearleggness in the courge of thege
actiong (De Young 2003).

Human civilization requires courageous people in order to grow and progrese. The actiong of a courageous few allow
for the new inventiong that bettered our lives, the gocial movements that enfranchiged large groups of society, the
patriots who defended their new nationg from the grip of authoritarianiem and feudalism.

Ag a teacher, [ mugt do my best to encourage my students to aleo embrace courage; to stand behind their ideag
although they may be out of etep with prevailing conventional wigdom; to epeak up when they gee wronge committed in
front of them; to challenge themeelveg when eagier and legs demanding roads may get them to recess earlier; and to
be willing to embarragg themselves by gometimeg getting the wrong answer. [ want thege thinge for my etudentg, but |
will have to summon my own courage to create a clageroom environment where such growth ig poggible. Fortitude,
sacrifice, bravery - these are the stepping-etoneg of the onward march of the human race.



B) Differentiation for Gifted Learners
Featureg of Unit

Content: The unit exploreg a novel topic that ig high interest in nature. [+'s a topic that ig not commonly covered in a

etandard 45" curriculum. The content requires studente to draw from a variety of sources and advanced texts.

Process: Students are agked to use higher order procesging skillg to learn about the topic. Thege processes include:
analyzing, synthegizing, evaluating, and drawing conclugions.

Product: Students are encouraged to create and expresg their knowledge of their explorer through varioug meang of
expreggion: vigually (resume) and orally (digcugsions/interview).

Learning Environment: Students are given choices on how to regearch. They can chooge to work in emall groups or
groupg of 2-3 people. There are opportunities to work both individually and collaboratively.

Elements of Differentiation: Once the topic ig introduced, students are given choices ag to which explorer to regearch.

During this phage, the teacher can differentiate choices for studente baged on their readiness for the content and
academic abilitieg, ag it applies to the regources that etudente can access. Through activities such ag, Socratic
geminar, discugsiong, and interview, tudents are given opportunities to demongtrate their ability to analyze,
aynthegize, and evaluate their understanding of their explorer ag it relateg to the esgential undergtanding-courage
motivateg exploration.

[ll. Goals and Outcomes
Content Goale and Outcomes:

Goal I: To know the contributions of the explorers during the Age of Digcovery and how courage motivated them to
explore.

Students will be able to...
A) Describe the life of an explorer during the Age of Discovery
B) Analyze the struggles, obstacles that confronted the explorers during the Age of Digcovery
C) Examine and evaluate the contributiong of their explorer during the Age of Discovery
D) Compare and contragt the efficacies of explorers during the Age of Discovery



Orocess Goalg and Outcomes:

Goal 2: To develop critical thinking skillg, ag they relate to the ELA standards, that would allow students to evaluate
the impact of their explorer’s actiong and their contributions to the Age of Discovery.

Studente will be able to...
A) Analyze text by documenting questions, thoughts, connectiong, and ideag that regult from reading the text
about an explorer
B) Uge detaile from the text to deseribe in depth the details and contributions of the explorer
C) Evaluate their explorer’s regponge to the adversities they faced to determine whether their actiong were
courageous

Concept Goal and Outcomes:
Goal 3: To understand the relationship between motivation and courage.

Studentg will be able to...
A) Apply their undergtanding of the relationship between motivation and courage in other areag of human
endeavore
B) Predict how an individual would act based on his/her pergpective on motivation and courage
C) Analyze an event and digcuge how motivation and courage impacted the outcome

V. Aggesgment Plan

A) Formative Aggesgrment

-Student digcugsions (prompts, seminarg)
-Regponges on daily exit glipe

~Individual convergations about their regearch
-Listening to studente’ discugsions with peers
Noteg

B) Summative Agsesement

- Berformance Tagk-Final Regume and Interview
2-Student’s group nomination procesg

3-Report Card on self ag an explorer
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Be the First...

LEAD EXPLORER WANTED!

NAME OF POST: Lead Explorer

QUALIFICATIONS: ‘Brave, ‘Resourcgﬁif, Coumgeous, Skilled, Motivated, Leader

EXPERIENCE: Must have ex}oerience [eac{ing past exyecfitions.

INFORMATION FOR INTERVIEW AND SELECTION:
* Caf[ing all exy[orers! Her most Gracious Q—[igﬁness, Queen Soyiiia 11 of Honali will be concfucting an

interview to seek the most qua[ifiecf exy[orer to lead her next ex]aec[ition. This is her ‘Mcijesty’s greatest
venture, and she has the wealth cf her entire Eingc{om to commission a year-fong journey that will make the

chosen ex}a[orer rich and famous Beyonc{ his imagination.

* Tﬁe exyedition requires an exyei’iencecf exy[orer WﬁO can 6{61’]’101151'1’ ate evicfence Qf ET(J,VQTy, resour cgﬁifness,

courage, and skills to navigate the mental and pﬁysica[ cﬁa[fenges that he may encounter on this joumey.

* At the interview, Queen Sopﬁia 99 will be asEing you tougﬁ questions to determine your qua[ifications to be
her chosen exyibrer. You will need to be persuasive when you syeaé about your sti’engtﬁs, weaknesses, and
accom}?[isﬁments. Be }mym’ecf to cfefenci and support your views with clear exam}afes. You will also be asked to
givea [ist of yecy(e who can speaE to your credentials and ﬂzacﬁzrsﬁijo sty(e as an exy[orei’.

DATE: ‘Moncfay, June 11, 1624 TIME: ‘J—[aﬁfyast noon
= =
(X
€ o, )

x Al cancficfatespartici}mting in the interview need to submit their resume. *



Performance Tagk Rubric

Components

Does Not Meet
Standard

Sometimes Meets
Standard

Meets Standard

Exceeds Standard

Score

Regume: Explorer
Objectives
-Your goals/ambition
(15)

No objectives are stated
(0)

Partial or incomplete
stated objectives
(10-12)

Objective ig substantial
and effective-convincing
(13-14)

Stated objective ie
thorough, complete, and
highly effective-well
written with accurate
facte and elaboration
(15)

Regume: Explorer
Characterigtice
-Pergonal traite that
makes you the ideal
explorer (leadership,
integrity, courage.)
(15)

No characterigtics are
listed
(0)

Ligt of characterigtice are
comewhat effective
Some characterigtice are
inaccurate

(to-12)

Characterigtics ligted are
aubgtantial and effective
Benerally accurate; minor
inaceuracies do not affect
overall reqult

(13-14)

Characterigtics listed are
thorough, highly
convincing, and accurate

(15)

Regume: Explorer Skille
-Skille that makes you a
auccegeful explorer
(navigation, fighting skillg,
leadership, etc.)
(15)

No gkille are digcugged
(0)

Skills listed are partial,

difficult to follow and

gomewhat ineffective
(10-12)

Skille ligted are cubgtantial
and effective
Benerally accurate; minor
inaceuracies do not affect
overall reqult

(13-14)

Skills ligted are thorough,
highly convincing, and
accurate
-Elaboration of skille
(15)

Regume: Explorer
Experience
-Pagt voyages, work

No prior experiences are
listed
(0)

Experiences discusged are
incomplete, inaccurate,
and detract from purpose

Experiences listed are
gubgtantial and effective
Benerally accurate; minor

Experiences listed are
thorough, highly

convincing, and accurate

experienceg, interactiong (10-12) inaceuracies do not affect (15)
with otherg overall result
(15) (13-14)
Nomination No attempts to engage in Engaged in digcuggion Engagement in digcusgion Participation and
Procees/Participation nomination procese with moderate agistance and contributiong are: completion of activity are
(20) (0) Contributiong lack clarity frequent, with minimal always congigtent

and difficult to follow
(14-16)

aggigtance required,
generally clear and eagy
to follow
(17-19)

Studente’ contributiong
are exceptionally clear and
eagy to follow
Student participates
independently without
prompting
(20)

Final Interview

(20)

No attempts to engage
during interview procese

(0)

Engaged in digcuggion
with moderate ageigtance
Contributiong lack clarity

and diffieult to follow

Some gtatements are

inaccurate

(14-16)

Engagement in digcusgion
and contributiong are:
frequent, with minimal

aggigtance required,
generally clear and eagy
to follow
(17-19)

Participation and
completion of activity are
always congistent
Students’ contributiong
are exceptionally clear and
eagy to follow
Student participates
independently without
prompting
(20)
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V. Lesson Plang



TEACHER NAME Lesson #

Hien ‘Ma[eséy 1
MODEL CONTENT AREA GRADE LEVEL
Taba fEL?l/Socia[ Studies 4th-6th gmt{e
CONCEPTUAL LENS LESSON TOPIC
Coumge The Age of fxpfomn’on

LEﬂR‘?‘fﬂ'}fg OBJECTIVES (from State/Local Curriculum)

4.RL.1 ‘quer to details and examy[es in a text when exyl'aming what the text says exy[icirfy and when t{mwing inﬁzrences from the text

4. RL.3 Describe in z{eyrﬁ a character, sem’ng, or event in a story or drama, vfmwmg on S}Jec?ﬁc details in the text (e.g., a character’s rﬁougﬁts,

word, or actions).

4. RL6 Comyare and contrast the }wint of view ﬁom which cftﬁferent stories are narmreﬂ(, incfuz{ing the ﬁﬁrence between ﬁrsr—am{ third-

}761’501’1 narration

6.G.1 Understand geogm}aﬁic facrors that inffuencetf the emergence, e)goansion and decline qf civilizations, societies and Vegions over time (i.e.
ﬂﬁica, Asia, Europe, and the Americas).

THE ESSENTIAL UNDERSTANDING THE ESSENTIAL QUESTION
(What is the overarcﬁing idea students will understand as (What question will be asked to lead students to “uncover”
a result of this lesson? the ﬂ:’ssentiuf’(,lnderstamﬁ'ng)
Courage motivates exp(omm’on How does courage motivate expfomrion?
CONTENT KNOWLEDGE PROCESS SKILLS
(’Wﬁatfactuafinformation will students learn in this (What will students be able to do as a result oftﬁis
(esson?) (esson?)
Students will be able to...

-Bacﬁgmum{ informution on their expfm’er - ﬂnafyze text Ey z{ocumentmg quesrions, rﬁougﬁts,
-What it meant to be an exp(orer dum’ng the Age of fEX}J[omrion connections, and ideas that result ﬁom reatﬁng the text
-Tools exp(orers used Juring the Age of Ix})(omrion about an exy[orer
-Languuge/termino[ogy associated with exy[omrion cﬁu’ing the - Use one’s cma[ysis to discuss and/or write about a text
Age Qf fxp(omm’on - Use evidence ﬁom the text
-Rules/Patterns that expforers foffowecf Jun’ng the Age qf - Synrﬁesize éey points to summarize mformarion on
pr(omm’on exp(orer
-Obstacles fm’ exy(m’ers (ﬁfe at sea: yﬁysicu(, social, emotional - Use details fmm the text to describe in dé}?tﬁ the details
demands) and contributions of the e)goﬁ)rer

GUIDING QUESTIONS
What questions will be asked to support instruction?
Include both “[esson};[an (evel” questions as well as questions Jesignef to guic[e students to the essential um[erstanfing

Pre-Lesson Questions: During Lesson Questions: Post Lesson Questions:
What do exy[orers do? Who were the expforers z{un’ng the Age ‘What characteristics were }Jreva[ent among
Where did exy(orers go? qf Ixy(omtion? accompﬁsﬁez[ exp(orers?
What tools did the exy(m’ers use? ‘What were the origins of their desires to What did you learn about Eeing an expforer
Who enabled expforers? exp(ore? Jum’ng the Age of fxp[omrion?
‘What motivated exy(m’ers? What factors allowed them to pursue What contributions did the exp[orers make
What is courage? their exy(omtion? Jum’ng the Age of fxp[omrion?
What is motivation? What factors inhibited them from What role did courage y[ay in the discoveries
What does it look [ike? exp(om’ng? that were made t[uring the Age qf
What is the t{ifference between courage and pr(omm’on?
motivation?




DIFFERENTIATION
(Describe how tﬁe};fanned' fearm’ng experience has been madi’fien[ to meet the needs afgiftet{ learners, Note:
Mad'tfications may be in one or more of the areas below, Onfy}oravic[e Jetai(sfor the area(s) that have been

fiﬁcerentiatef

for this lesson.

Content

Process

Product

Learm’ng Environment

Students will be given a choice on
which expforer to focus on based
on their }m’or Enow(a{ge.

Students with (ittle or no
énow(ez[ge on ex]nforers migﬁr get
exp(orers who are well known and

easter to resem’cﬂ

Students with more in t{eptﬁ
énow(ez[ge of ex}?(orers migﬁt get
less known ex}:(ores, those who
migﬁt be considered more

controversial




PLANNED LEARNING EXPERIENCES
(What will the teacher in}mt? What will the students be asked to do? For cfarity,y[easeyroviafe detailed instructions)

Engage and Connect - ‘T’ﬁis})ﬁasefocuses on}ziqm’ng students’ interest and ﬂel}n’ng them uccess}zm’or Enow(ez{ge‘ This
is the introduction to the lesson that motivates or hooks the students.

As students come in, rﬁey are asked to think about the quesrion that’s on the board and be reaz[y to share: What is coumge?

’feacﬁer ﬁas stud'ents engage ina cﬁscussion on coumge and'ﬁave srm{ents sﬁare tﬁeir resyonses. ’fﬁe teacﬁer tﬁen asﬁs srudénts to sﬁare one

instance wﬁen tﬁey ﬁave ﬁm[ro 68 coumgeous.

’fﬁe reacﬁer tﬁen aSES srut{enrs to ﬁeﬁ: genemre a [iSf of})eo})(e fﬁat tﬁey WDM[({CDTLSit{ET coumgeous zmd'fisr fﬁe actions fﬁat tﬁe coumgeous

individual }Jevformezi

The teacher then fuciﬁ'mres students as tﬁey work in groups to do a Taba lesson on categorizing courageous behaviors rﬁey’ve [isted.

TO WYQ}? M]J fﬁe engage am[connect})orrion 0}"1’66 (855011, fﬁe teacﬁer Wi[[ELSE Stut{eﬂfS to give some genemﬁzations on coumge, zmz{asE srudénts

to exremfrﬁeir und'erstand'ing ofcoumge 6y asking stuzfents to sﬁm’e fﬁeﬂ" rﬁougﬁts on Wﬁtlt ‘rm’gﬁt 66 I'I:Le cata[ysr ofrﬁese coumgeous actions.

Other questions for discussion include:

What role did courage have in motivating these individuals to accompﬁsﬁ the great rﬁi‘ngs we know them for?
How did courage motivate these individuals to pursue their passions?

How did courage allow them to exp(ore their }mssions/t{reams?

What other character traits/skills are associated with those we consider courageous?

Ex}a(ore - In this pﬁase, the students have experiences with the concepts and ideas of the lesson. Students are
encourugezf to work togetﬂer without direct instructionﬁ’om the teacher. The teacher acts as afacifitator‘ Students
observe, question, and investigate the concepts to z[eve(o}; fumfamenta[ awareness of the nature of the materials and

ideas.

Students will continue to look at the concept of courage as tﬁey engage in }J[aying a game called, “Believe It or Not” : Llfe as an Ex};[orer
Edition. In this game students will be introduced to some cf the conditions of ﬁfe as an ex}:forer. The teacher will read a ﬁan{sﬁi}v that ex}:(orers
t{un'ng the Age of fxpfomrion fhad to endure and ask students to decide g" it was factua[ or not. This will lead into c[ee}:er discussions of the
ﬁtm{sﬁi}:s, Jangers, obstacles that exy[orers had to confmnr on their ex}aet{irions.

Students will then be given the opportunity to continue researcﬁing their exy[orer’s ﬁfe and méing notes on relevant information that would
ﬁe@a them better understand the obstacles that their ex};(orer had to face. Moreover, rﬁrougﬁ their research, rﬁey should be able to ic{enty(y the
obstacles and describe their exyforer’s actions when conﬁ'onrez[ with those cfm[ﬁznges‘ Students will be using various gm}:ﬁic organizers to take
notes on. These notes will ﬁego students write their resume for the performance task, interview with the Queen. Their research should ﬁe@ them

answer the fo[[owing questions conceming their exy[orer:

Who were the eyﬁn’ers ﬁm’ng the Age zy( f)gaﬁ)mtz’on?

What were the origins zf their desire to e)giﬁm’?

Wﬁarﬁcﬁorx allowed them to ) pursie their e;@bmrzbn?

Wﬁarﬁcﬁorx inhibited them ﬁom e)g?ﬁm’ngf’

What skills/characteristics ﬂeﬁ?ef them succeed?

What role did courage Jv[ﬂy in the discoveries that were made tﬁl?’lﬁﬂ the Age g/[ f)gffaml’l’on?

:Exy(ain - Students communicate what tﬁey have (earnetfsofar amfﬁ'gun out what it means. Tﬁis})ﬁase afsoyroviafes
an oyyortunityfor teachers to Jirectfy introduce a concept, process, or skill to guit[e students toward a zfee-per
umferstam{ing.

The teacher will ask students to (ook over their notes from their research and write a En'ef ﬁiogmpﬁim( statement to introduce themselves and

recount an examy[e 0)(1'661'1’ most coumgeous l{éél{

:Examy(e: My name is _____ and 1 am fmm.‘. On My most recent ex};edi’tion to 7 went The most courageous rﬁing 9 have




ever donewas _______.
* qn this introduction, students are to give a Eiogmyﬁy of their [tfe as an exyforer, ﬁigﬁﬁgﬁrmg their oEjecrives, obstacles, and character traits.
Students will then share their statements, and the teacher will [ist what students share on the board. The teacher then will ask students to

discuss the similarities and d't"ﬁ(erences in the courageous acts that rﬁey (isted to the one that were shared at the Eeginning of the lesson.

Elaborate —Allow students to use their new Enowfex[ge and continue to ex};[ore its imyﬁ’cations‘ At this stage students
ex}mmf on the concepts tﬁey have learned, make connections to other related concepts, and a}{p(y their unzferstamfings

to the world around them in new ways

The teacher will also ask students to c(uss@ the courageous deeds that were shared Ey the exy[orers to anyone of the categories from the
Eeginning qf the lesson; and be able to jusmfy their choice.

Teacher will faci(itare a discussion on courage, fiow it has cﬁangez[ over time. (ﬂge of fExy[omtion to our modern undérsmmﬁng qf coumge)
The discussion on courage may lead to discussions qf one/all “post lesson questions”:

What characteristics were }Jreva[ent among accom};ﬁsﬁez{ exy(m’ers?

What did you learn about Eeing an expforer z[um’ng the Age Qf fxp(omm’on?

What contributions did the exp[orers make tfum’ng the Age of fExy[omrion?

How did courage motivate ex}a[omtion?

Evaluate: ‘Tﬁis};ﬁase assesses both fearm’ng and teacﬁing and can use a wide vam’ety of informa(and'forma(
assessment strategfes.

Discussion qf essential understand:

How is courage essential for exp[omrion?

What role did courage y[ay in the discoveries that were made tfun’ng the Age of ﬂ:‘)ggﬁ)mrion?




TEACHER NAME Lesson #
’Ma[esky 2
MODEL CONTENT AREA GRADE LEVEL
Socratic Seminar fEL?l/Socia[ Studies 4th-6th gmt{e

CONCEPTUAL LENS

LESSON TOPIC

Coumge

pr(orers ’Dm’ing the Age of fEX}J(omrion

LEARNT NQ OBJEC TIVES ﬁom State/Local Curriculum)

4.R‘1‘1Refer to details and exam}]ﬁzs in a text when exy[ainmg what the text says expﬁ'cirfy and when memg inferences from the text.

4.R1. 3 fEx]a[ain events, yrocez{ures, ideas, or concepts in a historical, scienmﬁc, or technical text, incfudi’ng what ﬁuy}:eneaf and wﬁy, based on

syectﬁc mformarion in the text

6.G.1 Understand geogm}aﬁic facrors that inffuencetf the emergence, e)goansion and decline qf civilizations, societies and Vegions over time (i.e.

ﬂﬁica, Asia, Europe, and the Americas).

EX.5. G1.2. fEX})[ain when and’ wﬁy }Jeo}:[e make decisions about transitions based on where tﬁey are and where rﬁey may be going.

THE ESSENTIAL UNDERSTANDING
(What is the overarcﬁfnﬂ idea students will understand as

a result of‘ this lesson?

THE ESSENTIAL QUESTION
(What question will be asked to lead students to “uncover”
the Essential ’llm{érsmmﬁ’nﬂ)

Coumge motivates exp(omm’on

How does courage motivate e;gﬂﬁmrz’an?

CONTENT KNOWLEDGE PROCESS SKILLS
(’Wﬁatfactuafinformation will students learn in this (What will students be able to do as a result oftﬁis
(esson?) (esson?)

Students will know the fo((owing about the Age of fEX}J[omrion: Students will be able to:

~The dates for the Age of Exploration (1450-1600)

-The names of the ex}a[orers Jum’ng the Age of fx}:fomtion
-The routes exp(orers took z{um'ng the Age of f)go[omrion
-What motivated exy(m’ers to expfore

-What adversities rﬁey facea[ z{uring their exyedi’rions

. Create a f[owcﬁarr qf facrors that motivated their
exp(orers

. Research and idénnfy the ﬁﬁcu(ties that their
exp(orer facet{ tfum’ng their expezﬁrions

. ﬂnafyze their exp(orer’s response to the adversities
rﬁey facet{ to determine whether their actions were
courageous

. FEvaluate the successes/faifures of their exy[m’er’s
expet{itions

GUIDING QUESTIONS

What quest’z’om' will be asked to support instruction?

Include both “lesson f['an level” quest’fon: as well as que:t'fom' t{ész’ﬂnetf to ﬂm’fe students to the essential undérstamﬁ’nﬂ

Pre-Lesson Questions:

During Lesson Questions:

Post Lesson Questions:

. What did you see in the clip?

. What were yeoy(e motivated
Ey?

. What did }Jecpfe have to
do/endure?

. ‘What were the obstacles
Joeoyﬁz had to face?

. Do you think the contestants

were coumgeous?

. What were some of the
obstacles Marco Polo facer[
Jum’ng fis travels?

. How did he respom{ to the
obstacles he encountered?

. How did his _perspective
cﬁunge over the course of his
travels?

. What was his motivation for

. What is a genemf statement
you can make/main idea qf
Marco Polo’s expez{itions?

. How did his desire for
exp(omm’on motivate him?

. Can one’s motivation make
one more courageous?

. s courage invo[unmry or

}H’OVOE%{ By motivation?




exp(omn’on?

. Do you think Marco Polo
was a courageous man? Wﬁy?
Wﬁy not?

How did your
rearﬁng/d'iscussion of Marco
Polo’s exyetﬁn'on Jee}aen your
um[ersmm{ing qf the
motivational facrors of
exp(orers?

As an exyforer, which is more
impormnr, ﬁeing motivated
Ey a goa(, or Fmving coumge?
How did your um[ersmmﬁng
qf exp(omn’on cﬁange from
your rem{ing/discussion of
Marco Polo’s journeys?
What did you ﬁm{
cﬁu(fenging z[um’ng your
_participation of the Seminar?
Did you have a }Jrgference for
the inner or outer circle

Jum’ng the Seminar?

DIFFERENTIATION

(Describe how the f[hnnetf /éarm’nﬂ experfence has been mozfﬁenf to meet the needs qf ﬂg‘i‘ef learners, Note:
‘.Moz@‘?catz’ons may be in one or more of‘ the areas below, 0n(y frovz?lé detatls fbr the area(s) that have been

differentiated for this lesson,

Content Process Product

Learm’ng Environment

Students will be accessing some
Jorimary sources and translations
on the toyic, which are more

comy[ex am{wm’rten aﬁove gmt{e

level.

Students will be conafucting a
Socratic Seminar and will take
on a variety qf roles as observer,

faciﬁ'mtor, and }mrn'ct}mnt.

Students will be worﬁi‘ng ina
variery of setrings: individually,

sma(fgrou})s, am{seminar




PLANNED LEARNING EXPERIENCES
(What will the teacher input? What will the students be asked to do? For c/krz’t:y, jl/;zase jlrowﬂé detafled instructions)

‘E ngage and Connect - This ﬁﬁtlié ﬁcwe_r on jal’quz’n(q students’ interest and | ﬁeﬁvl’nﬂ them access ]77’[07’ Enowﬁ’z@a This is the introduction
to the lesson that motivates or hooks the students.

As students come in, give each student an index card and ask them to write down ONE tﬁing that rﬁey have asked a _parent for that rﬁey
wanted so ﬁaz{[y to have.

'}-[ave srud'ents vofunreer fﬁé?ﬁ’ 1’65}7011565 tlﬂt{f{l[@ aﬁour tﬁeir mtiona(efor wantmg wﬁat tﬁey wrote C[DWYL

Ask students 1)( tﬁey know about the television show, Fear Factor. Give students ﬁacégmum{ informution about the show and the premise qf the
show. Tell them that tﬁey will be warcﬁing a short c(i]x Tell students to iafennfy the contestants’ motivation and what he/she has to endure.

Show a short c(ip of Fear Factor:

‘Motivation: Money
Adversities/ Endure: Wa[ﬁing rﬁrougﬁ g[ass, swimmmg with snakes, eating Jaizza made fmm coagufutet{ blood @ugﬁ‘..

ﬂSE SI’MC[QHI'S to [iSf tﬁe ad'versities tﬁe contestants ﬁad'toface tmc[asE tﬁem wﬁicﬁ tﬁey WOu(d’t{D to get wﬁut tﬁey ﬁacfwm’rten L{DWYL on tﬁe

index card.
Have a discussion about motivation and courage. ‘Use the [ist of questions from the “Pre-Lesson Questions” List.

. What did you see in the clip?

. What were yeopfe motivated Ey?

. What did }Jecpfe have to do/endure?

. ‘What were the obstacles }Jeoy[e had to face?

. Do you think the contestants were coumgeous?

:Ex}a lore - Tn this jah}zxe, the students have experiences with the concepts and ideas Ly( the lesson. Students are encoumgaf to work rfyerﬁer
without direct l’n;trucﬂanﬁam the teacher. The teacher acts as a /chz’fz’mran Students observe, question, and z’nvesl'lgafe the concepts to z[eve@ﬂ
ﬁmaﬂzmenm[ awareness a/( the nature aj( the materials and ideas.

Students will be given a copy qf an old ma}:/i[fusrmrion dated 1539, which tfe}aicts the myrﬁs, tall tales, and z[zmgers that emf(y exy[orers
expem’encet{ from their travels (sea monsters swa[fowing sﬁi})s, gigantic serpents, etc..). Students will also be given an excerpt from the fo(fowing

book, which also syeaﬁs of curious ﬂmﬁngs and dzmgers that ’Mage[ﬁm “exyem’encetf’ in his travels.

Over the f@e of the World" Zi’y Laurence Zi’ef;qreen




/_ /g(/. /mfy/ ?/Jﬂrz’v{bﬂ

Oh! dream of joy! is this indeed
The llght'house top | seel
Is this the hill! is this the kirk?

lS lhl.\' mine own COUI][[‘(‘(‘?

On September 6, 1522, a battered ship appeared on the horizon near the port of

Sanlucar de Barrameda, Spain.

As the ship came closer, those who gathered onshore noticed that her tattered sails
flailed in the breeze, her rigging had rotted away, the sun had bleached her colors,
and storms had gouged her sides. A small pilot boat was dispatched to lead the
strange ship over the reefs to the harbor. Those aboard the pilot boat found
themselves looking into the face of every sailor’s nightmare. The vessel they were
guiding into the harbor was manned by a skeleton crew of just eighteen sailors and
three captives, all of the severely malnourished. Most lacked the strength to walk or
even to speak. Their tongues were swollen, and their bodies were covered with
painful boils. Their captain was dead, as were the officers, the boatswains, and the

pilots; in fact, nearly the entire crew had perished.




Tﬁe teacﬁer wi(ﬁ{emonstmre/review ﬁOW stuc[ents sﬁouﬁ{comfuct a C[DSE Veat{ing using tﬁeﬁ'rstfewyamgmpﬁs Of’fﬁe eXCéT}Jf as an exam])[e.

Stut{enrs are to [OOE at tﬁe}aicture amfrem[tﬁmugﬁ tﬁe exce@t on fﬁeﬁ" own. As tﬁey are reudi’ng, tﬁey SHDU(C[CDHI'I'HLLQ to em}?[oy tﬁe C[OS(?
read'mg metﬁodj

In small groups, tﬁey will share their notes and quesrions ﬁ’om their reaaﬁ'ng with their small group. As a group, rﬁey should come up with 5

questions, which will be later used to conduct the Socratic Seminar.

:Exy (ain - Students communicate what rﬁey have learned so ﬁr an/j%ure out what it means. This fﬁﬂsg also ]Jravz%zs an gv]mrrum’ty ﬁr
teachers to ﬁrect@ introduce a concept, process, or skill to (qm%z students toward a Lfeq?er unﬁrsmmﬁ’nﬂ,

When the groups are done fm’mmg their questions, the teacher will pose the foffowmg questions to the whole group and solicit student responses.
(Quesrions taken from the “During the Lesson Questions” [ist)

. What were some of the obstacles ’Mage[ﬁm facet{ c[um’ng his travels?
. How did he respond' to the obstacles he encountered?

. How did his _perspective cﬁange over the course qf his travels?

. What was his motivation for exp(omn’on?

. Do you think 'Mage[(an was a courageous man? Wﬁy? Wﬁy not?

Elaborate —Allow students to use their new Enaw/e/ge and continue to e)gafm’e its zmjvﬁ’carzbns_ At this stage students e)gmmf on the concepts
rﬂey have learned, make connections to other related « concepts, and py?j?[y their umﬁ’rsmmﬁ’ngs to the world around them in new ways

Students are divided into two groups. One group will be a part qf the inner circle and the other group will make up the outer circle. The inner
circle will start the discussion while the members of the outer circle will take notes about what is Eeing discussed and write down any additional

notes/quesrions that rﬁey migﬁr have on the topic. The teacher will initiate the conversation for the inner circle Ey usEing the ﬂrst question.

For the duration of the Seminar, students should demonstrate their aEi[iry to engage mna scﬁofm'[y discussion, as stated }m’or to the start qf
the conversation.

Possible opening questions (Taken from the “Post Lesson Questions” [ist) that can be used to initiate the Seminar and/or rﬁrougﬁout the

Seminar:

. Where does courage come from?
. How does a person gm’n coumge?

. s courage innate or yrovoéez[ 6y motivation?

Students will discuss for 10-15 minutes and switch y(aces (inner/outer circles) and continue to _participate.
When students are done with the Seminar, the teacher poses the fof[owing questions (Taken from the “Post Lesson Questions” [ist):

. How did your reazﬁng/aﬁscussion of ‘Muge(&m’s expecfirion L{e@en your umfersmncﬁ'ng of the motivational facrors of expforers?
. As an exy(orer, which is more imyormnr, Bemg motivated Ey a goa[, or ﬁaving coumge?

. How did your undérsmmﬁng qf exp(omtion cﬁange from your reaz{ing/t{iscussion of ‘Mage[fan’s journeys?

. What did you ﬁm{ cﬁuffenging z[uring your participation of the Seminar?

. Did Yyou have a }Jrgference for the inner or outer circle c[um’ng the Seminar?
Evaluate: This /ﬁaxe assesses both E’drm’ng and | reﬂcﬁz'nﬂ and can use a wide varz’ely zy( z’nfm’ma[ anfﬁrma[ assessment .ctml'eﬂl'es.
Students will take their umﬁarsmm[mg qf fiow motivation }mm)Ees courage gcrom Seminar) to research their individual exy[orer. In reseurcﬁing

their individual e)goﬁ)rer, students can iz{ent?fy the motivation behind their exy[m'er’s actions, and evaluate whether their exyforers’ actions were

coumgeous.




Students will also need to use their t{egp Enowfedge of their exy[orer’s motivations and actions to compare their exy(m’er to a modern Jay

exp(orer.

“To the fL{ge"
NPR: TED Radio Hour Podcast
http; www.npr.org/2013/07/11/201092483 ro-tﬁe-ez{ge

In this hour, TED syeaﬁers share stories of going to the brink of fuman endurance and the ac{ga Lfou r world.
An assessment for this exyem’ence will require students to answer and support the essential quesrion using concrete exam}]ﬂas ﬁ’om their research

on their ex];forer:

How does motivation }n’ovoﬁe coumge?




TEACHER NAME Lesson #

Hien Malesky 3
MODEL CONTENT AREA GRADE LEVEL
Bruner ELA/Social Studies 4th-6th Grade
CONCEPTUAL LENS LESSON TOPIC
Courage Gaining Courage

LEARNT NQ OBJEC TIVES ﬁom State/Local Curriculum)

4.RL.1 ‘quer to details and examy[es in a text when exyl'aming what the text says ex})[icirl'y and when t{mwing inﬁzrences from the text

4. RL.3 Describe in z{eyrﬁ a character, setring, or event in a story or drama, t{mwing on S}Jec?ﬁc details in the text (e.g., a character’s tﬁougﬁrs,

word, or actions).

4. RL6 Comyare and contrast the }wint of view ﬁom which cftﬁferent stories are narmreﬂ(, incfuz{ing the ﬁﬁrence between ﬁ'rsr—am{ third-

_person narration
5G.13 fxemyﬁfy how tecﬁno(ogica[ advances have allowed yeo};(e to overcome geogmyﬁica[ limitations
EX.5. G1.2. fEX})[ain when and’ wﬁy }Jeo}:[e make decisions about transitions based on where tﬁey are and where rﬁey may be going.

EX.5.G.13 Utilize tecﬁno[ogica( tools to assist in accessing wants and needs across environment

THE ESSENTIAL UNDERSTANDING THE ESSENTIAL QUESTION
(What is the overarcﬁfnﬂ idea students will understand as (What question will be asked to lead students to “uncover”
a result of‘ this lesson? the Essential ’llm{érsmmﬁ’nﬂ)
Courage motivates exp(omm’on How does courage motivate expfomrion?
CONTENT KNOWLEDGE PROCESS SKILLS
(’Wﬁatfactuafinformation will students learn in this (What will students be able to do as a result oftﬁis
(esson?) (esson?)

Students will know... Students will be able to...

-A navigator is someone who directs the route or course of a sﬁi}: Ey - ﬂnafyze text Ey z{ocumentmg questions, tﬁougﬁrs,

using instruments and connections, and ideas that result ﬁom reatﬁng the text

-What a navigator does about an exy[orer’s route

-The tools that a navigator uses: astrolabe, sea table, cross-smfﬁ - Use one’s ana[ysis to discuss and/or write about a

compass, sundial, nocturnal, sana@fass, clum[mnt texr/ma}:s

-What character traits are necessary to bea navigator - Use evidence ﬁom the text

-What navigators have to consider when making decisions about - Synrﬁesize éey points to summarize mformarion on

navigation exp(orer
Use details fmm the text to describe in zfe}:tﬁ the details
and contributions of the e)goﬁ)rer’s e)goezﬁtion to ye@(e’s
um{ersmm{ing qf geogm}aﬁy
Use some qf the navigutiona[ tools

GUIDING QUESTIONS
What quest’z’om' will be asked to support instruction?
Include both “lesson f['an level” quest’fom' as well as que:t'fom' z{éﬂ’ﬂnetf to ﬂuz’fe students to the essential undérsmmﬁ’nﬂ

Pre-Lesson Questions: During Lesson Questions: Post Lesson Questions:




What is the joE of a navigator?

What skills are necessary fm’ navigators to
have?

‘What are the zﬁﬁ(erent tools of navigation?

What makes an eﬂfective navigaror?

What facrors does a navigator have to
consider when rﬁey are muEing decisions?
How did navigators incorporate new
informution that tﬁey gainez{ Jum’ng their
journeys?

How did exp(orers use navigurionuf tools in
their expet{itions?

What role did navigariona[ tools have in an
exp(orer’s expet{m'on?

How did navigationa[ tools cﬁange
tﬁmugﬁout the Age qf pr(omrion?

How did exp(omm’on motivate the

advancement of navigaritma[ tools?

How did navigationa[ tools contribute to
}760}7&3’5 undérsmmﬁng qf the world z[uring
the Age of ﬁExyfomtion?

How did courage inﬂuence the way ex};[m’ers
used the navigan’ona( skills/tools?

In what ways did naw’gationa[ tools give
exp(orers and peop[e courage to ex}](ore?

How did navigationa[ tools faciﬁ'mre

exp(omn’on?

How were naw’gators coumgeous?

DIFFERENTIATION

(Describe how the f[hnnetf /éarm’nﬂ experfence has been mozfﬁenf to meet the needs qf ﬂg‘i‘ef learners, Note:
‘.Moz@‘?catz’ons may be in one or more of‘ the areas below, 0n(y frow?lé details ﬁr the area(s) that have been

differentiated for this lesson,

Content

Process Product

Learm’ng Environment

Students will be given a choice on
which expforer to focus on based
on their }m’or Enow(a{ge.

Students with (ittle or no
énow(ez[ge on ex]nforers migﬁr get
exp(orers who are well known and

easter to resem’cﬂ

Students with more in t{eptﬁ
énow(ez[ge of the navigutiona(
tools will have an o}]}mrtuniry to

extem{ﬁxyana[ their

um[ersmndi’ng.




PLANNED LEARNING EXPERIENCES
(What will the teacher input? What will the students be asked to do? For c/krz’t:y, jl/;zase frow?lé detatled instructions)

‘E ngage and Connect - This ﬁﬁaﬁe ﬁcwe_r on jal’quz’ng students’ interest and | ﬁeﬁvl’nﬂ them access ]77’[07’ Enowﬁ’t@a This is the introduction
to the lesson that motivates or hooks the students.

On the board when students come in: ARE YOU A LEADER OR A FOLLOWER?

When students enter the classroom, rﬁey will be asked to }mir up with a _partner. Fach }Jair will be given a 6[1'"@(0(:{ and students will take
turns Eeing both the leader and foffower‘

Students will be taken to an open location where tﬁey will geta chance to (em{/naw'gate their partner to the “treasure chest” / fo((aw directions,

while blind fo(z[ezf to get to the “treasure chest”

ﬂﬁer students geta chance to be both (eaad'er/fo(fower, whole group will come back to z[eErigf using the foffowing set of questions:

-What was the expem’ence (ike?

~Was it easier to be a [eaafer/fo[fower? Wﬁy?

-Which role took more coumge? Wﬁy?

:Ex}a lore - Tn this ja/iﬂ;e, the students have experiences with the concepts and ideas aj( the lesson. Students are enwumgaf to work z‘aﬂetﬁer
without divect instruction ﬂam the teacher. The teacher acts as a /chz’fz’mran Students observe, question, and z’nvesl'lgafe the concepts to z[evefa]v
ﬁtmﬂzmenm[ awareness a/( the nature a/( the materials and ideas.

Teacher relates their ice-breaker expem’ence to the stmgg[es of expforers z{uring the Age of fxy(omtion.

Teacher t{eﬁ'nes the joE of a navigator.

Students engage in a Bruner Lesson to learn qf the cﬁ'ﬁ[emnt components of ﬁei‘ng a navigaror:

-What do naw’gators do?

-What do naw’gators have to consider when maﬁing decisions about naw’garion?

-What characteristics should a naw’garor }Jossess?

-What are the tools qf navigution?

-What are some unanswered questions about navigation?

Students S}Jem{ a few minutes at each station to write down their rﬁinéing and rotate to all the stations.

:Exy (ain - Students communicate what rﬁey have learned so ](ar amfj%ure out what it means. This fﬁﬂsg also ]mwz%zs an gv]mrrum’ty ﬁr
teachers to ﬁrect@ introduce a concept, process, or skill to guz’aﬁ’ students toward a pﬁzqaer un&’rsmmﬁ’nﬂ,

Students share their [eaming from the above activity with the whole group.

Teacher elaborates on the specy(ic tools/skills of navigarion Ey giw’ng a group of students the names of the nuw’gun’ona[ tools/skills, one group
with the Jeﬁ'nirion qf the navigan’onu( tools/skills, and pictures of the nuw’gationa[ tools/skills.

Students S}Jem{ time ﬂm{ing the correct match: name, z&aﬁnirion, }n’ctm’e

Students share the informarion with the whole group.

Elaborate —Allow students to use their new Enaw/e@e and continue to e)gafm’e its zmjvﬁ’carzbns_ At this stage students e)gmmf on the concepts
rﬂey have learned, make connections to other related « concepts, and py?j?[y their un&rmmfz’nﬂs to the world around them in new ways

Students are given choices to ex};foreﬁaxtenaf their undérsmmﬁng qf navigutiona( tools tﬁmugﬁ the foffowmg activities:




1)
2)
3)
4)
5)

Watch a you tube video on magnetism and maﬁing their own
Make an astrolabe

Make a quaafmnr

Practice with (ariruc[e/fongirudé

Website simulations on zﬁﬁ(eﬂmt navigariona[ tools:

ﬂgetfex.maﬂnersmuseum.org

T imeancfnavigarion.si.et{u

IX}J(omm’on.man’nersmuseum.org (World ﬂ:"xpforer gume)

Evaluate: This jaﬁaxe assesses both édrm’ncq and | reﬂcﬁz'nﬂ and can use a wide varz’ely zy( z’nfm’ma[ anfﬁrma[ assessment .ctml'eﬂz'es.

Students will be asked to rq'fecr on their (eaming Ey answem’ng the foffowing on their exit slips:

-How did navigationa[ skills/tools give exy(orers courage?

-How do navigan’ona[ skills/tools motivate exp[omtion?




TEACHER NAME Lesson #
’Ma[esky 4
MODEL CONTENT AREA GRADE LEVEL
Visual Thinking Strategies/Depth and
g ) 4 / 4 fEL?l/Socia[ Studies 4th-6th (jmt{e
Comp(extry Tcons
CONCEPTUAL LENS LESSON TOPIC
Coumge Encounters with Natives tfum’ng the Age @( fxpﬁ)mrion

LEARNING OBJECTIVES (from State/Local Curriculum)

R1.4.2 Determine the main idea of a text and exp[m’n fow it is su}:};ortet{ Ey Eey t{emi[s; summarize the text

R1.4.3 fExp[m’n events, ideas, and concepts in a historical text, incfut{mg what ﬁappened' and wﬁy, based on spectfic informarion in the text

4RL.a ‘R{ﬁzr to details and examp(es in a text when exp(uming what the text says and z[mwing inférences from the text

5.G.1.1. fExyfain the impact qf the }Jﬁysica( environment on ear(y settlements

6.G.1 Understand geogm}aﬁic facrors that inffuencet{ the emergence, exyzmsion and decline Qf civilizations, societies and Vegions over time (i.e.

ﬂﬂica, Asia, Europe, and the Americas).

EX.5. G1.2. fEx]a[ain when and’ wﬁy })eo};(e make decisions about transitions based on where tﬁey are and where rﬁey may be going.

THE ESSENTIAL UNDERSTANDING

(What is the ovemrcﬁing idea students will understand as a result of

this lesson?

THE ESSENTIAL QUESTION
(What question will be asked to lead students to “uncover” the
Essential Und’ersmmﬁng)

Coumge motivates exp(omtion

How does courage motivate expfomtion?

CONTENT KNOWLEDGE

(What factua[ inﬁ)rmution will students learn in this lesson?)

PROCESS SKILLS

(What will students be able to do as a result qf this lesson?)

~Where the exy(m’ers traveled, their routes

-Who were the natives rﬁey encountered

-What interactions did tﬁey have with the natives

Students will be able to...

-talk énowfea@eaéfy about where their exy[orer went and
about the natives that their exyforer met

-ama[yze the impact as a result of the interactions between
the exyforers and natives

-discuss and support their umfersmmﬁ'ng of the cﬁamges

tﬁut occum’ez{as a resu[t qftﬁe interactions 66t’W€eﬂ tﬁe

natives am{ fﬁe exy[or ers
-t{?’tlw concfusions zmz{eva(uate fﬁe imyacr qfrﬁe

interactions between the natives and the exy[orers

GUIDING QUESTIONS

What quesn’ons will be asked to support instruction?

Include both “lesson Joﬁm level” questions as well as questions u(esigned’ to guitfe students to the essential uncﬁzrsmm{mg

Pre-Lesson Questions:

During Lesson Questions:

Post Lesson Questions:

-What is cﬁange?

-What are some causes/agents of cﬁtmge?
-How did the ex]nforers cﬁange }my(e’s
um[ersmndi’ng qf the world?

-How did your image of the yotentia[ of the
ball cﬁange?

-How did the [ist of }wssiﬁifm’es for the ball
cﬁzmge with each interaction?

-r}'[bW Jiz[your coumge to 66

-How did the exyforers interact with the
natives tﬁey encountered?

-How were the interactions _positive or
negative

-What ethical dilemma arose as a result qf the
interactions between the exy(m’ers and the
natives?

-What cﬁzmges resulted from the interactions

between natives and exy[orers?

-What is the g]j(ecr of these interactions?
-How did the varying perspectives cﬁange as
a result qf the interactions?

-How is cﬁange positive

-How is cﬁange negarive?




creative/inmovative cﬁzmge rﬁrougﬁout the

acm’w’ry?

DIFFERENTIATION

(Descn’ﬁe how the }Jfannea( (éaming expem’ence has been moﬁﬁeaf to meet the needs qf glﬁ’ecf learners. Note: ‘Morﬁﬁ’cations may be in one or more
qf the areas below. Onfy }Jrovid'e details for the area(s) that have been zﬁﬁ(erentiuta{ for this lesson.

Content

Process

Product

Leaming Environment

-Students will be given the
opportunity to choose an ex}](orer
based on their

reaz{iness/famifiarity qf expforers

-Students are given the
opportunity to evaluate open-
ended quesrions tﬁmugﬁ their

inferences and jusr?ﬁ'carions

-Students are encoumgeaf to work
in tﬁfferenr settings rﬁrougﬁout
the lesson. Some activities are
done indé}:enafmrfy, some are
done in small groups, and some
are done as a whole group.

-Some students are given
tﬁfferenr “joEs” or “roles” Juring

our discussions




PLANNED LEARNING EXPERIENCES
(What will the teacher in}mr? What will the students be asked to do? For cfam’ty, pﬁzuse }mwizﬁe detailed instructions)

fEngage and Connect - This };ﬁase focuses on ]m’qm’ng students’ interest and ﬁeﬁn’ng them access Jorior Enowﬁzd@e. This is the introduction to

tﬁe &ZSSOH I'FL&LT,' motivates or ﬁODéS fﬁe ST,'U({EHCS.

1) When students walk into the classroom, the teacher asks students to sit in a circle and will pass a “magic ball” to student. The teacher will
rename the ball as a d'tﬁ(erent oﬁject and pass it on to a student. Students will take turns }msst’ng the ball to each other, renaming the ball for a

t{l)ﬁ(eﬂ?nf use (6(1[[&5 a 61466(6, Ea((us seat, 6{1[[&5 eye, etc...)

2) The teacher then asks students to discuss the fo((owing question:

-How did your image of the }Jotentia( of the ball cﬁange?

-How did the (ist of })ossiﬁi[ities for the ball cﬁtmge with each interaction?

-How did your courage to be creative/innovative cﬁzmge tﬁrougﬁout the acrivity?

3) The teacher then puts uy/ymjects the image below and asks students to examine the image on their own for 2-3 minutes.

Resource:

16th century Jejgicrwn (fC(m'stqnﬁer Columbus (amﬁng in America. Theodore de ’Bry, Reisen in Occidentalischen Tndien (Tmnéfwt, ca.
1590-1650), Coyperp[ate engmving.

4) The teacher then uses the three guit{ing questions from the Visual T} ﬁinﬁing Strategies (VTS) curriculum to engage and faciﬁ'mte a

discussion around the image.

-What is ﬁa})}:ening in this }Jicture?
-What do you see that makes you say that?
-What more can we ﬁmﬁ

fEX}J(ore - In this }Jﬁase, the students have expem’ences with the concepts and ideas of the lesson. Students are encoumgez[ to work togetﬁer
without direct instruction from the teacher. The teacher acts as a facifimmn Students observe, question, and im/estigate the concepts to z[eve(oy

ﬂndamenra(awareness cftﬁe nature cftﬁe matem’a(s am[itfeas.

5) The teacher wraps up the discussion on the picture and tells students that rﬁey will geta chance to research the interactions that exy(m’ers,
Jun’ng the Age of fxpfomrion, had with natives rﬁey encountered cfuring their exyecﬁ'tions.

6) The teacher gives students the resources and goes over the gm})ﬁic orgum’zer that rﬁey will be using to take notes as tﬁey read. The gm}:ﬁic
organizer will ask students to ﬂnd' exum}:l'es/ answer the foffowing questions, based on the Sandra Ka}?l'zm Dgptﬁ and Com}](exity icons.

§3§ Details: Describe the interactions between natives and ex}](orers (wﬁar did tﬁey trade, Joosm’ve, negative, etc..)




\

o

Ethics: What ethical issues came about from the interactions between the natives and exp(orers?

3o

Patterns: What patterns exist in the interactions between the natives and the expforers?

?erspecrive: What were the natives’ }Jerspectives on their interactions with the exy[orers?

& B

?erspecrive: What were the e)goﬁ)rers’ }Jersyectives on their interactions with the natives?

O

Cﬁzmge: What were the cﬁanges that resulted from the interactions between natives and exp(orers?

pr(m’n - Students communicate what rﬁey have learned so far and ﬁ'gure out what it means. This yﬁase also }JTOVit{QS an op}aorrunity for
teachers to z{irectfy introduce a concept, process, or skill to guid'e students toward a dee}]er um{ersmmﬁng

6) Once students have com}?feret{ their rezwﬁ'ng and ﬁ'[(etf out their gm}?ﬁt’c organizers, the teacher will sy[ir the groups into small groups of 4-5
students. The teacher will ask one student fmm each group to volunteer as the “host” fm’ their world café discussion of what tﬁey’ve just read
and taken notes on. The J’oﬁ Qf the host is to record, faciﬁ'mte, and summarize the discussion, as each student in the group takes turns to share
from their notes. The host also needs to make sure he/she is summarizing, rq;ﬁmsing what others have said Eefore Veconﬁng it on the chart,

maémg sure that }160}1[6 in the group do not repeat what has a[reaz{y been shared.
7) There will be a station for each zﬁﬁ(erent icon that students took notes on. Students will rotate rﬁrougﬁ all the stations.

8) At the last station, the host will share what has been recorded and ﬁeﬁ:s the group come up with a Et'g idea on their topic.

PN

DDD Big 1dea

Elaborate —Allow students to use their new Enowﬁzt{ge and continue to ex]a[ore its im}?(ican’ons. At this stage students expam{ on the concepts

tﬁey ﬁave (eamecf, maﬁe connections to OfﬁeT re(atet{concqm, am[a}]}a[y tﬁeir umfersmmfing: to fﬁe wor(faroundrﬁem in new Ways

9) The teacher ﬁm'ngs the whole group rogerﬁer and asks each icon group to share their Big Tdea on their topic for all to hear.

10) The teacher then asks students to take what tﬁey have read about, taken notes on, and discussed to answer the “Post-Lesson Questions”
-What were the gﬁ(ecrs qf these interactions?

-How did the varying yerspecn’ves cﬁange as a result qf the interactions?

-How was cﬁange }Jositive?

-How was cﬁange negarive?

-What role did courage yfay in mf(uencing interactions between exy[orers and natives?

FEvaluate: This yﬁase assesses both feaming and reacﬁing and can use a wide vam’ety qf informu( and fm’ma[ assessment stmregies.

-The teacher will use an exit sﬁ'y to ask students to respom{ to the essential question, aséing students to use evidence to support their answer.

Essential Question: How does courage inf(uence the interactions between the ex]a[orers and the natives rﬁey encountered?




Recources for Leggong -4

Exp[orer List

Routes

Exp [orer

Symbol

Pedro Alvares Cabral (fPorruguese)

Marco Polo (Ttalian)

Jacques Cartier (French)

Francisco Coronado (S])cmisﬁ)

Giovanni Da Verrazano (1talian)

Q—ﬂem’y Hudson (fngﬁ’sﬁ)

Ferdinand ‘.Mage((an (Tortuguese)

Samuel de Cﬁampfain (French)

Bartolomeu Dias (CPortuguese)

Hernando Cortez (S])am’sﬁ)

James Cook (fngﬁ’sﬁ)

‘Amerigo Vespucci (1talian)

Sir Walter Qla[eigﬁ (fngfisﬁ)

Vasco Da Gama (CPortuguese)

Francis Drake (fngfisﬁ)

Vasco de Balboa (S}mm’sﬁ)

Juan De Leon (S])cmisﬁ)

Hernando De Soto (Syanisﬁ)










PROLOGUE

/— L(/- /1;17/4// / ?fmv'{'mz

Oh! dream of joy! is this indeed
The hght--housc top | seel
Is this the hill? is this the kirk?

¢ )
lS [}\IS mine own countreed

On September 6, 1522, a battered ship appeared on the horizon near the port of Sanlucar de

Barrameda, Spain.

As the ship came closer, those who gathered onshore noticed that her tattered sails flailed in the
breeze, her rigging had rotted away, the sun had bleached her colors, and storms had gouged her
sides. A small pilot boat was dispatched to lead the strange ship over the reefs to the harbor.
Those aboard the pilot boat found themselves looking into the face of every sailor’s nightmare.
The vessel they were guiding into the harbor was manned by a skeleton crew of just eighteen
sailors and three captives, all of the severely malnourished. Most lacked the strength to walk or
even to speak. Their tongues were swollen, and their bodies were covered with painful boils.
Their captain was dead, as were the officers, the boatswains, and the pilots; in fact, nearly the

entire crew had perished.









fxpforer Ming(e!

T”’LC[ someone wﬁo isfrom tﬁe

same COUHI’Ty.

T”’LC[ someone wﬁo sﬁm’es
yOHT’ same motivationfor

exy[omtion,

Find someone who has

demonstrated courage. What

did tﬁey do?

Tinc[someone wﬁo is agoocf

leader. How do you know?

Find someone who has
exjoforec[ a cﬁﬁ(erent })[ace
than you. Where?

T”’LC[ someone wﬁo sﬁm’ 66[ tﬁe

samefate at you. (HOW you

died)

T”’LC[ someone wﬁo ﬁave tﬁe

same set of skills as you.

T”’LC[ someone wﬁo WOM[C[ 66 a

gooc[ com}ocmion




Extension 1.

Draw a seﬁ?portmit of your ex}a[orer. T 1y to use the entire _portion cf the oval for your portrait.
Steps:
1-Sketch portrait
2-Outline ﬁna[ in sﬁaqoie
3-Shade in with colored yenci(s

4-Write one sentence c&zscn’ﬁz’ng what he is known for.







Extension 2:

Game fRef[ection Questions:

1-What did you learn?
2-How did your new gainecf Enowﬁec[ge im}oortant as an ex}aforer/as a student, tod'ay?
3-7—[ow would your ﬁfe as an exyﬁn’er be im}oacted’ without this Enowfec(ge?




‘Extension 3:

Qmagine a world you discovered! What would it ook [ike? To ﬁe(p you envision a
new wor[af, read excerpts from the Green Book.

Steps:
1-Read the back cover of The Green Book Ey Jill Paton
2-Read the aﬁescm:ptions of this “new” world on _pages:
13-14
16
29-33
45
52-53

3-Qmagine and draw what you think this new world looks [ike.
4-Read tﬁrougﬁ books on space, known as the last frontier yet to be discovered,
and imagine what you would finc[ 1f you were to be an exyforer of those yfaces.

‘Use Joictures and words to describe your new discoveries.
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Explorer Groups

Italian

Marco Polo
Giovanni Da Verrazano

Sllmerigo Vesyucci

Tortuguese

Pedro Alvares
Ferdinand Mage(fcm
Bartolomeu Dias

Vasco Da Gama

French

Jacques Cartier

Samuel de Champlain

S}mm’sﬁ

Francisco Coronado
Hernando Cortez
Vasco de Balboa
Juan De Leon
Hernando De Soto

English

Q—(emfy Hudson

James Cook
Sir Walter Ra(eigﬁ

Francis Drake




humble
brave
courageous
serious
funny
humorous
sad
resourceful
stubborn

loyal
gullible
handsome
caring
carefree
selfish
unselfish

generous
self-confident
respectful
considerate
imaginative
inventive
creative
independent

studious
intelligent
honest
mischievous
friendly
adventurous
hard-working
timid

shy

bold

daring
dainty

busy

lazy
patriotic
fun-loving
successful
responsible
helpful
dreamer
happy
disagreeable
conceited
leader

demanding
bossy
gentle
loving
proud
wild

messy
neat
Joyful
cooperative
lovable
ambitious
quiet
curious
witty
fighter
determined
energetic
cheerful
thoughtful
calm
mannerly
rude
mean




Coumge

Motivation

SEi(fs/fEx}aeriences

Contributions




FINAL INTERVIEW LI1ST OF QUESTI0NS
How did courage motivate you to exy[ore?
What is the source of your coum(ge?

Talk about a time when you wished you had more courage. What did you do?
How did it turn out?

Who is the most experienced’? Wﬁy should 1 choose you?

What is one character strengtﬁ that sets you apart from these other expforers?
What is your weakness and how do you overcome this weakness?

Who is a gooc[ reference that can tell me about your [eaaﬁersﬁiy skills?

SC(Z?’L&H’iOS-}?OSSl’E[’e scenarios andsee ﬁOW exyforers WOM[JT@SJOOHC[



VL. Unit Resources

Books:

Bergreen, L. (2003). Over the Edge of the World: Magellans Terrifying Circumnavigation of the Globe (PS).

Freedman, R. (2006). The Adventures of Marco Polo. AA Levine Books.

Websites:

http://ageofex.marinersmuseum.org/index.php?page=theexplorers

* Thig ie a great webgite for teachers and etudents to uge. Studente uged thig webgite to do regearch and extend their

undergtanding of exploration.
EXPLORATION
through the AGES

The Bibliography | Glossary | FAQ | Activicies

Mariners’ Museum
HOME : THEEXPLORERS : THEIRSHIPS : THEIR TOOLS OF NAVIGATION @ THEIR VOYAGES

Exploration through the Ages

- . Explorahon has been a part of ¢

! Changing View of the Life At Sea
%:| World
'| The Development of Map-
Making

V'

q\ The Great Exchange
K 1| The global exchange of
L | cultures, plants, animals,

and, disease.

N/ Exploration From the

Beginning of
Civilization

Travel Writers

http://www.npr.org/2013/07/11/2010924 83 /to-the-edge

TED speakers share stories of going to the brink of human endurance and the edge of our world.



http:/ /www.history.co.uk/ shows/mankind-the-story-of-all-of-us/ articles/ the-age-of-exploration

*All about life as a sailor during the Age of Exploration-Infographics

The Age of Exploration

THE AGE OF

{PLORATI{N

LIFE ontheoren SEAS

A HARD DAY'S WORK <

Life was pretty difficult for a sailor in the for sailors, _blll some boys
age of exploration. Crews worked started working on ships as
around theclockin g youngas7or 8.

\‘\- shifts minding the ship.
-~

Journeys could take | Some men didn’t join willingly.
years. Ships only covered @i \ Th g b 2
about 100 miles a day. SUANTI L oxforced

Disobedience led to harsh into service.

ishments. tings and
* puni ents. Beatings |

floggings were common, and
The pay was poor. mutineers were put to death.

Scamen on Columbus”
Jjourncys made less than
$10 a month in today's

' = = g—‘ )




http://timeandnavigation.si.edu/navigating-at-sea

(Great regource for etudentg to uge for research and gimulationg. [t'e algo a great regource to extend gtudents’
undergtanding of navigation across digciplines.

% Smithsonian

Time and Nav1gat10n SATELLITE ~ NAVIGATION  TIMELINE OF
THE AIR IN SPACE IR B G A R NAVIGATION FOR EVERYONE INNOVATION

NAVIGATING  NAVIGATING  NAVIGATING
AT SEA N

Nawigating at Sea



